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SUMMARY OF THE REPORT

The finaltreport covers the proposed and ciontratted'extent of
the project ficom January 3, 1972 to July 3, l913. This_repreeni"s.
the development of theniv Heide° State Pilot Project fanded in the
amount of $57,000 from U.S.O.E. Commissioner Marland's-Discretionary

tta-
Fund for Career-Educa ion..Ttie above amount was matched by State and

qlocal tchin; funds as State administered Federal funds fop-a total
of $96,852. That amount was further increased from State administered
Federhl funds to support a further proposed supplemental activity in
the amount of $10, "000 to raise the total project budget to $106,852.

.

i The.objectivek of,the project were .

.-1

1. To develop and implement a program at theelemen-
-...sary school leve1,61", designed to increase
4._ career awareru a;

2. To improve the guidance and counseling services
at all grade leVels with ,special emphasis on
career Orientation and meaningful explotatory
experiences for students at the junior, high
level; -1

3. provide job preparation in occupational areas'
for Grades 10 through 12 with special emphasis
on-the utilization orl.7,rk experience and coop-
erative educat4on opportunities; and .

4. To establish a placement service to insure the
placement of all existing students in either a
job, a post-secondary occupational program, or
a baccalaureate program. .

The working goals as developed for tthe project were:

1. To sdnsitixe teachers, counselors, anO.administra=
tors tolle need for maintaining and further develop-
ing self-awareness over the 12-year school experi-
ende, in direct contradiction to the normal pattern
of.developing closure during these critical 12 Years.

2. To make all elements of practical and academic
education relevant to the individual. lives of
each student, within the four career life roles
of occupation, family, leisure.and community.

3. To develop within students ah awareness of career
and occupational activity t..;;nt affect
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live0rom every rection)from the huhdreds of
occupations ..y."quired in a community as small' as

Taos, to the thousands of occupations required
to build their cars, their appliances, and
even the textbooks in their h ads.

4. To develop a pe;sotally:biapazhetid. understanding of

the many different'facEors'that make up an occupa--
tion,,along with the differing factors between
occupations, in orstorthat comprehensive Assessment
may be plissible of any occupation thaemay interest
them -- instead' of merely perceiving it as a poten-
tially attractive job of-work.

2

5. To realize that a career choice usual} represents
a life-style choice.

6. To be able to correlate the two factOs of.selfr
awareness and career awareness in suc manner-as
to achievq a -self-determined, Yealistic decision-
makingabili4y.. s

7. Toemphasilze that these goals are just as- .important
for a college -bound student as they'are for ,a student

intending to go direct* into the labor market.
ti.

- ,

The following procedural'steps were taken toward the fulfillment
of the above working goals and objectives:

1. Research,-

.\-, a. Onsite.
b. Travel to other operating sites.

c. Literature of the field.:' -

ti

2. Fdimation of 4 Career Awalefte'ss Committee -
\

a:, Planning-for cohesive elementary thrust.
b. Review and purchase of instructional materials.

3. Interaction of Career Education 'with Silin u

Education.

4. Production of a Curriculum -- Careers Integratioii

Teachers' Guide.

5. Formation of a total,distriet Counselors' Caimittee. /

6. FormaLion of an amplified Work -Study Prog.ram.



Establishment of.a PlaceMent Service.

8. Establishment of secondary career education
classe's.

9. Reviet4 and,leaselpurchase of audiovisuals.

1P. Creation of a'library career
biography index.

cluster fictionj

11. Creation of Workshop Teacher Guides.

L2. Fulfillpent of a eaunselo)s' Workshop.

13. Fulfillment of Three Teachers' .Workshops.

14. Emphasis throughout on sensitization of the
teachers, counselors, and administrators to
the' need.

Alr

4

.15. Fusion of the theme to general elementary and.
specific academic classes from grades one through
twelve. -r

The following, results and accomplishments were achieved:

3.. The'creation of the TAOSCOR.V MOdel of Careers
Oriented Relevant Education for the four career
life roles of occupation, family, leisure, and
community.

4

2. The creation of a Twelve-year Career Education
'Process Model.

3. Three comprehensive Workshop Teachers' Guides.

4. The first-t;raft, field testing text of thel.CurrIcultim-

Careers'Integration Teaehers',Guides for all six
elementary grades across the four primary curriculum
areas.

5. The counselors' wo6(shop resolution of the estab-
lishment of the basic goal'ot developing within
eachzstudent.a "self-deter ined, realistic decision-
making ability."

6. Subjective pre- and post-test instruments for 0.1
eleMentary stud ts.

0
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7. The peer-Tutor Language Arts step-by-step process
of utilizing slow readers oftht uiver tradts to
help themselves through'helping ,slow readers of
the lower grades.

k

8. Es,tablishMent of secondary career education
classes.

9. A one-year elective Career Exploration Course in
tte Taos Junior. High School. This will be revised
next year to a nine-week segment to be given to
all ninth graders as part o, the ..required Civics
Course.

10. A one-semeste r elective Career Development Course
in the Senior High School. This will be revised
next year to.a nine-week segment to be given all
eleventh graders as part of the required U. S.
History Codrse.

,11. Three Library Career Cluster Fiction/Biography
Indices, for.the three school levels, for use in
supplemental reading; assignments for emyabhetic
occupation an d career learning experiences.

12. Group Guidance Programs for 100% of the secondary
school students conducted by the guidance counselors.
These are expected to be replaced next year by the
in-depth'career education courses described in 9.
and 10. aboVe.-

13. to cooperative work-study'program for 65 out of the
125 high ichool'stddents who leave school during
the school day for on-the-job work study. This is
approximately 17% of the student body.

',14. The startup establishment of a placement service ,

for graduating or dropout students. Approximately
80% of the existing students were placed at the
cl2se of the project.

15. Sufficient teacher sensitizationto yield partial
fu ion of various aspects of career education to
at east 90% of the general elementary-and academic
secondary classes.

16. A sustaining positive attitude toward the value and
benefits of career educatiOn to assure its continued
implementation throughout the set-tool system.
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A 'comprehensive program audito's evaluation was prepared by.
Dr. James A. Hale, Professor of EduCationaf Administration at the
-Waversity.of:New Mexico in Albuquerque, andwith the data-
,gathering assistance of two of his doctoral canditates. The eval-
uation 1.8 considered by the,project direptor to be tho'rough a
honest, pointing out failures of achievement where they exisc, is

acknowledging-solid foundations that will sustain and further develop
Trom their lAceptiont of the single implemental year. The general tone'
and final conclusions of the,evaluation-are favorable.

'1 .ta.

A self-sustaining base has been, established through the initial
implementation of this projea. The primary aim of sensitization
to the need for.continued fulfil-ment among teachers, counselors,
and administrator4 has been established for required growth impld-
mentation to establish an operativetwelve-yearrOcess of career
education. The report concludes with.specific;recomtendations for
the conO.nued growth on the.broad base established.

Ir

ay.

4
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1. PROBLEM -AREA OF PROJECT DIRECTION.'

The schOol district of Taos, New Me4Co serves some ,200_

students out-of a population of 11,000 residents., There are two
minority groups making Up 86% of the. total population, 82% Spanish
Atherican and 4% Taos Indian. The Spanisl Americans are in no way
related tp the problems of-migrant Mexic n labor -- theSe'peOple'ff
haiie been here'Tor,350 years, and many f them still live on orig-
inal 17th ,Gentufy Spanish Land Grants. Taos Indians have been

here for 800 years.

This is a rural area,, in Northern New Mexico, but the soil and
terrain do not'permit production farming. ,There is considerable
ranching, but the number of ranch employees is small: Most farming
is family sustenance in addition to jobs. The Molybdenum mines in
Questa,j30 miles to the north have cut back to a total employment
force Of 30Q personnr-. of which only half are from ,the Taos School

Districts. dhere is a well-recognized-professional and ainafeur,art
colony,/ but most of the artists move-here from eliewhere. e big

,industry, is Tburism for the 4-6 month skiing.,season, and,surer
tourists seeking the beauty of the mountains. The'reOltant picturd

'*of beautiful scenery and rural-peace includes 46°4 of the families
'living on incomes below the poverty level, and 12.- litt unemployment.

Only 30% of high school graduates go on to college, of which
only hAlf will gradthatev The pertinent probierd.for carder educa-
tion here is to prchide entry-level skills for students to either
find a worthwhile career position elsewhere, or to enter tome sort
of'post graduate skill to quElify for-work elsewhere.

Although thefe is vocational training at the junior and senior
high school levels-, it is quit& limited due to lack of local as
well as outside funding sources. Oy Office Educatiqn prbvides
a-comprehensive program, and the maturity required to gain a sal-
able skill.

In addition to educational qualifications for moh4ity, thty
require the career awareness sophistication and self-awareness Of
career goals to want to leave this dnleUral environAnt to,enter
the nobility of working society. With th majority population of
a relatively poorly educate' backgroundc- he above elemet of
awareness requires the general raisinglof he levels of aspiration,:
and an acceptance of the possibility thatCa higher level oflaspira-

' tfon can be achieved. '

r

ti
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, II. OBJECTIVES-AND GOALS OF THE PROJECT

A. ObjectIlves
.

The objectives, as stated'in the contract proposal, are as
follows:

.g 5

1. To develop and impleMent a program at the elementary
$school level (K-6) designed to increase-caretr aware-.
ness;

.2. To improve the guidance and counseling,servicds at
.all grade46.7els, with special emihatison career
orientation and,meaningfulexploratofy'experiences
for. students at0the junior high level;

To grov e job 'preparation in occupational areas ,
fOr gra eg 10 through 12 with special emphasis on'
utilization of work experience and cooperative educe-

-tion.oPportunities, arid-

4. To establish a,place ment4erlace to insure -the
placement of all existing students in either 'a job,
a post - secondary occupational program, or a bacca-
laureatemprogram..

B. Working
1

,

As analysis-of the challenge progressed, along with research
into the methods eiployed el!sewhere, and as working philosophy de-
veloped through die Career-Awareness Committee and the Counselors'
COmmytee:;-: Che followfrig working goals evolved:

Tp. gerilltize teachers, counselors',.. and aaministraors
Ileo-,,:the need for maintaining and. further developing
SOI-aWarenesi over the 12 -year school experience, in
direct con-tradiction to the normal pattern of develop-
ing:Closute during these critical 12 years. ,

2. -Te make call elements of practical and academic educe-
.

tion relevant'to the individual lives of each student,
within the four career life roles of occupation,
family, leisure and community..

3. To develop;wiLnin students an awareness of career and
occupational activity that affects their lives from
every direction; from the hundreds of occ pa ons re-
quired in a \community as small as Taos, o the.thou-
sands occupations required .6 build their cars,
their appliances, and'even the textbooks in their hands.

ye'

40.



. 4. To develop a personally empathetic.understanding of the

many different faetors that mike up an ocalptition,

along with the differing. factors between/bccupatio4,
in order that comprehensive. assessment= may be possible

of any occupation that May 'Ilterest-them .-- instead of

merely perceiving it as e potentially attractive.job

of work.

5. To realize,that a career-choice usually represents-a 4
...

`_life style choice.
-,

N
444N 'I

. 6. To be able to correlate the two factors of self-aw re% .
. 1

ness and daieer.-awareness in such matter as tola:thfevd

a self- determined, realistic decisidn-making ability:

. 1
k i '

, .

i

. To emphasize that

-

thesefgoals-are just, as importent for

a college boun
#/

student-as they are 'for a student intend-

.14 tot, go car, ctly into the labor market.
v

III. GENERAL PROJECT DESIGN AND PROCEDURES

4.

?-4
A: ,Basic Parameters of the Desim were depeqdent of the follow-

ing restrictions:.

1. The time requirement -bf 18-months in whit to set up .

a sell-sustaining proceqs:. . This process must beaccepted as.

partial ,for all stuaehts,- taking,:them at-current grade level

abovegiade on and'compensatin :so far as possible for 2/a6k0

of the rnti-oductory self-awareness to start` with grade one.

Thigwasnot just a matter of catching up.onwhat was missed

in the previous grade'scbeforethe,start of'the project.This,fi

was 'also a matter of overcoming negative attitudes toward self,-

schtibl, and potential career.poss;.bilitiea -- an attempt t6,,

open the naturally prolressive.cloanre syint)tomatid o estab-

lished educational progreSs from grades one throned 6WeIve.

The project' allowed 18 months to establish a,_12-ye :4r. process.

2.* Theassigned staff consisted of, the .non- permanent'

single'project director and the secretary.f"The director

was charged with/eoordinetion and establishment of the4Our''

broad areas of the stated project objectivesin
These objectives were aMp&ifiedas working components in

the proposal scope of.work. The area of junior high'school
students was combined with the Guidance and Counseling Com-

.

patient. in order to better plan and work out 'the total-

challenge, the component was split into .two-separate,cOMI

ponents of Junior uie School and Guidance and Counseling;

makiAg a total of five aio(icoMponcn of fulfillment:
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B. Overall Solution to Restrictions was based .on the single
goal objective Of sensitizingthe teachers, counselols,eand ad-
ministratorsto the need. Iftrue,isensitization could be estab-
lished in the majority of the permanent staff:

1. It would be automatica1 as-gaining as a

pattern of teaching philopophx, would remain (ovefty
or covertly). Once a part of teacher attitude, it could
not be cast aside: I.e., consciously or unconsciously,
all future lesson plans and spontaneous metaphoriqal

examples would 'contain a positive use of exampleslof
both career andselk,awai.enss. The unsensitized min-

.. ority'would eventually add these factors to their in-
structional techniques through observance of successful
eersalld.from the demands of sensitized students
westioning the relevance of the minority teachers'
subject patter compared to the relevance of the ensi-
,tized.tenabers'career and self- awareness presen tion
of 'the subject matter,.

2. It. became obvious that the single, project director
Could not give full--ineasure justice to the manifold re-
quireMents ofali five-of the scope-of-work components

' assigned. Itals.91became apparent that even if there
were five -full tie coordinat,9xs to handle the five

-components under...the director, those coordinators (let
ari) the prolect.director himself) could not achieve
eitk udcntsensitiviey or subject nth...ter relevancy.'

.

to the students. The only Personnel with sufficient
exposure and personal knowledge of the students as
separale individuals, were the teachers themselves.
The project director thereupon adcpted the attitude
that all 140 teachers of the school system would become
implementative staff member's of the project.

C. Basic Plan of Action. The basic design or plan of action
was thereupon based/ on:" 1) a sensitization of the administrators
andprinciialsto give backing and support to the teachers; 2) a

sensitization of the teachers themselves as prime instrdments of
. career and self-awareness fulfillment; 3) in order o achieve '

sensitization pf the stupients to the. working .out of their own

fulfillment of career and set.- awareness toward the personal
ability to make,a self-dete, Aned, realistic 'decision in. the
'knowledge that it might well affect the total course of their
adult lives. _

D. Procedures.

1. Research. The project director 'began with exten-
sive travel to existing,4areer education sites for first-
hand observation of methods and 'one-to-one conversation
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.with other site directors, coordinators andteachers'for
-their approaches, trials, successes and failures.

Thiswas followed by a review of the literature
generously passed on to the project director, along with

participation in career education workshops.

2. Career Awareness Committee. A Career Awareness

Committee was formed, in accordance with the proposal,
and observations were passed on to the group for their

yideas and suggestions for elementary'''Studentsr self-
/ awareness to awareness of occupations and careers build-

/ ing up.through the six...grade levels in a sequential de-

/
/. velopment of the four litimary subject areas.

0

During the first two weeks' immediately
followimg'the end of tfie 1971-72 school year, the

CAC engaged in a two week brainstorming session

to set-7-1up the, macro- and micro-objectives and
their potential implementation, along with methods

of effectively presenting it to all the elementary
teachers in the 3-day workshop to be conducted
immediately before the start of the 1972-73 im-
plementive school year.

b. The challelige of establishing self-aware-
.

ndss antd responding to others in the elementary
grades, without conducting extensive workshops in
child psychology among the elementary teachers, )was
met after a review of the SRA FOCUS Kits; Stages I

and II, erAtied as above. (Stage III, Interaction

with Others, still carried an indeterminate puhlica-

---111on date.) After reviewing the materian by other
fEhlishers, it was agreedthat the work of other

publishers could only amplify the knowledge and
ability once it' was .gained by the teachers. Only

the SRA Kits w re sufficiently comprehensive to
teach and sen itize the teachers, as well as give

them stepoy step lesson plans in this most subtle

requirement. /

It was thereupon agreed to order one of the

above kits for every,oLher elementary class, along
with a teacher's guide for every elementary teacher
and an individual seudcnt activity book for every

student. We ordered 10 Stage I Kits for first and
second grades, 10 Stage II Kitsafor third and fourtt?

grades, and (lacking Stage TI.) we ordered 10 Widen-

ing Ocenatiopal RolesJits,:(14,9A10 for the fifth and
sixth 'glid4A-Tbe97-i-Revised Edition of WORK
was wri4 t6ftdown to a fifth grade level.

10



SRA FOCUS: Stage III "Interaction with
Others" became available in late Fall of 1972, Pro-
jected Budget monies did not allow purchase at that time.
In May, 1973 (two months before end of project), it bq-
came apparent that we would have at least $1,000 left
over. A calculation of costs of limited purchase of
five of the'e kits (one each to the outlying schools
and three to the large Taos Elementary School) plus
a teacher's guide for all teachers as Well as student
activity books for all fifth and sixth grade students,'
showed that this was feasible. This assist was dis-
chssed with the three principals involved, and all
agreed it woul=d be most worthwhile. Though there
would not be- one kit for every two or three classes,
since the kits consist only of poster photographs,
filmstrips and records, it was felt that each teacher
could still make sufficient use of them. For-the next'
year, two of the WORK Kits will bejnOved-to-the -jUnioi
high school to accompany the-onealready there, and
three_will be moved tocthelpigh schoOl for use of those
students of a reading level lower than the two Occupa-
tional Exploration Kits (OEK) already in use there.
That will leaVe five of the WORK K4S, one. each in .the

outlying schools and three in Taos Elementary School for
combined career awareness use in the fifth. and sixth
grades along.with the new Stage III Kits. Note that this
actually leaves the original total of 10 SRA Kits for the
use of fifth and'sixth grade classes.

3. Career Education and Bilingual Education Interaction.
The Bilingual Program in Grades K-2 was most anxious to Use
the SRA materials toward the same goal of self-awareness as
a culturally required part of their program. By like token,
the Career Awareness Committee desired the Peabody Puppet
Kits for Career Awareness, role playing. Since the Bilingual
Program had already Invested in Peabody Puppet Kits, for the
same K-2 classes, the interact -ion and reflexive use of these
materials was natural and encouraged.

4. The Curriculum-Careers Integration Teachers' Guide.

a, A trial agreement ways established in the spring
of '72 for Mrs. Lois Harmeson of Albuquerque, N.M.
Mr§, Harmeson had written for several nationally known
textbook houses, including SRA, Westinghouse Learning,
and'Field Enterprises. Mrs. Harmeson took copies of
the most commonly used textbooks of the four subject
areas of the six grade levels and created a trial
subject matrix of curriculum-career activity integra-
tion. The materials were reviewed by the CAC and then
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Mrs. HarMeaon came to Taos to discuss. their con-
structive criticism with thee. As part of the
summer workshop, the teachers created like matrices
for their-individua4 teaching grade levels along
the developing common theme of Forestry (one of
the-few careers available in the Taos area).

Mrs. Harmeson's materials, along with
the trial matrices and sample blanks, and her edi-
torial criticisms as constructive learning for the
teachers were included in the Elementary Teachers'
Workshop Guides for, the. nd of the summer workshop.

b. Mrs.:Harmeson's materials were also dis-
tributed to other site directors around the country,
and the.response was sufficient for the Vocational
Division to allocate additional funds to the project
contract for the completion of her trial integration
matrix throughout the forthcoming school year. She

would provide pre- and post-tests for the.six-ee7
mentary grades, and would supply completed manuscript
for. the initial.fiekd testing in Taos onlettime-line
.desigted to stay two months ahead of thekutilizing
teachers.

c. 'Mrs. Harmeson also created a 62-page Peer-
Tutor Language Arts section for the original trial
matrix. This is for the cooperative use Of low-
reading-ability fifth and sixth graders to work
with low-reading-ability second and third graders
for upgrading the reading abijity of both the peer
and the tutor, as a practical 'step-by-step procedure
out of the philosophy of Dr. Perry from the University
of Oregon. A small segment of this contaiped 1,1,1 the

comp/ete\Ourricdium-Careers Integration stimulated
interestnterest from the teachers for the/project to

cut stencils and mimeograph the work for general dis-
tribution-to all, elementary teachers. DIfe to inabil-

tty.to secure mimeograph paper, this was/not made
available until the last month of the school year
;IT...therefore, will not be utilized until the 1973-

74 school year. .

5. Counselors' Committee. A one-week/comprehensive
workshop was conducted at the close of the 1971-72 school
year, aftek the CAC Workshop. The six school counselors,
two each from the,three school levels (including the new
elementary counselor to be'half-paid from project funds),
at:, the schools' sociologist. Note that the project had
already paid expenses for five of these participants to
.accompany the project director to a two-day workshop at
New Mexico State University in Las Cruces in May of that
year.
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As a result of this workshop, the project
director's aim of "decisipn-making ability" was amplified
to "Self-determined, Realistic Decision-mlking Ability "
The two primary emphases of this workshopwere to emphasize
the longitudin4 thrust of career educatiOli as a develop-
-ing growing awareness. throughout the-12-year school span,
and the immediate need for group guidance to contact and
sensitize as much as possible all students at all school/
.grade levels in junior and senior high schodl to catch up
with what the elementary students wonWWggstAing from
their,iAdividual teachers.

Group Guidance Questionnaires/Were devised with.

the philosophy'of stimulating the-students to think out
answers for career awareness and self- awareness aspects
of their future that they would not have normally consid-
ered. These were to be given out following a group dis-
cussion from the counselors, designed in part to shock
them into realization that time was growing short and they
should consider these things before they were suddenly in
the shock of the outside world. It was agreed that these
discussions would be held iir the required classes of all
giade levels in or4er to assure contact with all students.,
They Wnuldcbe maineaird in collective files for baseline
and e/aluation measurement use, but would remain in the
couns ors'-offices for amplified reference in individual
guide ce counseling.

6. Cooperative Work-Study Program.. The Senior High
School Component inc2uded a work-study program of $10,000
in Part C Funds. The head of the Office Education Depart-
ment ,had been assigned coordination of Part H Funds for work
study in previous years. In_view of his experience and capa-
bility in this field, and as further amplification ofithe
project director's time - energies; the above party was

solicited and agreed to coordinate the project Part G
Fund work-study program. He was accordingly paid the
equivalent of one month's pay for expending one month of
teacher's summer vacation in the soliciting and setting
up files for potential work-study stations for the forth -
coming school year. We agreed that if we could gets private
employers to pay half the sgery (80c out of the $1.60 per
hour minimum wage), we would not only double the number
of students who could take advantage of the program but

--also-assure-a more effective employer-student employee
training relationship. We eventually placed a` high of

48 students in this two-hour per day/10 hour.per week :

situation. Contrary to the proposal which called for
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Oneour per day in a vocational education course (as
4 in a distributive education program), our requirement

met that ofthe Part G law which states that such
students be engaged in two hours of voc-ed class per
day.

The \Part H fund of previous years was not
forthcoming this year in that the local district was
not able toproVide the matching funds. A large num
ber of HOme Economics students were already employed
part time in the\local hospital, special education
programs, the court house, etc' When the ,Part H funds

_
did not cote throigh, the project alsb picked up sub-
ject students at.their usual student/public service
employee rate of $I.00.per hour. They were still ful-
filling the two-hour per day.class work-requirement of
Pert G funds.

7. The Placement cimponent. The proposal called
for assignment of th4 project director as Placement
OfficerinadditionothatofCoordinatorofthessother4
four components ,f the pro .. The proposal also stated
that the PlacemSht Servic Alsd'be implemented and active-

ly assist-the graduatlng seniors of thkClass of '72,.as
part of the first six-month-startup prior to the imple-

L ment-tve Year-One 1972-73. Two fikatffs became apparent
"- in th'e third month of this /startup phase:'

_

ld have to swing-into action during that third-ok

111

`. a. If the placement service was to be of value
it w

,.._

mont4 and devoteConsiderable time/energy to that
aim in order to hbt only catch up with eniors yet

to graduate, but also the 10% of the Senio class
that had completed their requirements and left school
at tile end of'the first semester. This we de-

tract him the time-energies required to , _ate

and conduct the two.okiorkshops to be conduk_,.:.! immedi-

ately after the close of school, the.planning-produc-
tion-implementation of the summer's preparation for
the three pre-school eachef workshops, and the
public relgtions activities required to secure the
active assistance of civic and public service organ-
izations. The project was still in the research-
planning phase activity for the.K-12 total fulfill-
ment of the forthcoming schoOl year.

'b. If the placement s/rvice was t e of a
sustaining nature following the close-of he project, 1.
it would have to be conducted by a permane t sus-
taining memLer of the school administratio
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For these reasons the project director wrote
a position paper stating the rationale and proposi.4-.,,

that the requirement for the current 1972 class be
eliminated, and the junior counselor of the high school
be given that responsibility for the 1973 graduating
-class. The seniors counselor already had the respon-
sibility for placing students in college andipost-
graduate vocational schoole. The junior Counselor
had been coaching two varsity sports through-the

\ 1972 :schoor year, but was. dropping those obligations
`:for the 1972-73school year. Since a gdpd deal of
\his counseling Nome was taken upby these coaching
'iiictivities, it was proposed that 25% of hiOime in
tie forthcoming year would be devoted to this place -
ment service.

The positidn was verbally accepted by the
superintendent, the-high school principal, and the
counselor in queption.

mto-

Copiesof the position paper were forwarded
to the\,State RC8, the Dallas Re4onal USOE Officer,
and the\Washington'USOE. The situation was
eluded 14 the.quarterly report and a copy of.the
paper included asan appendix to that-fppOrt. There
was no rgsponse_from either the State RCU or either
arm of the USOE, abd approval was thereby considered
tacit.

It was alsO stated in'the above paper that
the projeckt dirs48/-..would assist in Ihertabldshment
of setting up the;Alacement service' so long as the
responsibility was tarried by thecourigelor designate.
It was also verbally agreed that the above descAbed
Work-Study Coordinator would assist insofar as his
usual wotk-study employer contacts iaere.concerned,
and would also mak te' his work-study files available
for whatever assistance they might be to permanent
placement.

8. Secondary Schools Career Education Classes.

a. While beginning the fusion of career.education
into traditionally academic course work, it was agreed
to set upione each elective course in Career Explora-
tion andtareer Development respectively in the junior
and senior high schools' The first would, be a full

year at the ninth grade level; the second a repeating
one-semester course in the high school. The first
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semester was to be restricted to seniors (some of
whom would be graduating at the end of the first
semester)1, but the primary intent was that gradua-
tin;senibrs needed it as soon as possible. The
second semester was open to all three high school
grade levels. .

'

The,ninth grad Civics teacher and the high
school Social Studies Department Head volunteered en-
thusiastically for these assignments. Each was given
a collection of materials,from Oklahoma, Mississippi,
and Oregon, and after.several conferences' they each
agteed to- produce a lesson plan course resource
volumeicomplete with,cobjectiVes.and pre- and post-
tests. They were aged approximately how loiig it
yeuld take to .put these together, and they agreed
that 10 full working days would suffice. They were
each granted stipends of aihalf-month's average pay

to accomplish thiawlking the summer. Each was to
also have the beneft4 of SRA Kits. OEK for the senior
high and WORK for the jrior,high, after their review
approval.

A

Both instructors found their class,seo be1":;

traditionally apathetic in the beginning, yitklmfarit..--,,
ing.enthuslasm as the personal relevance becaue'evi-=
4enc. It was agreed that contrary to a normal teacher's
insistence on the use of good English ,practices in
.theirArieing of papers and assignments, those seb ents
who wrote poorly were being sufficiently punished for -
that lack in their rvalar English classes. In a .,

class atmosphere proposed for the opening up and
honest self-appraisal of students, we desired no
hotding back for already-established lack Of/academic
ability. The important, criteria was to evoke an
honest and realistic ability to. balance against
occupational and career awareness. When the students
finally began to believe that freedom of expresaio
they became farmore expressly,' their writtp
output.

'b. The sudtess of these dlasses, coupled with
G.-6e difficulty of achieving a comprehensive background

through a.limited number of Counselors' Group Guidance
sessions, finally resulted in sufficient "conversions"
among the school administrators to acknowledge that
every student should be exposed to a required course.
The logistical difficulty of fulfilling it in a re-
quired manner was to make it a half-semester course

=

0
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of nine weeks within the required ninth-grade
Civics Course and within the requited eleventh

'

grade,U, S.History Course, starting with the

1973-74 school.year.

As state-required courses, the project'
director went through the RCU Director to the State
Directors of Instruction tc assure that we would not
jeopardize either the tran cri?ts of the students
or the academic standings cf tLe schools; We were

informed that the State Boad oc Education required
those courses of all students a: those grade levels,

but made no claqs time contingeDcies or subject
matter objectives requiremts tt.'r the courses.
These are considered the-ideal grade levels in that
the ninth grader will be far better able to make a

judicious choiceoi'''his high school curricula, and
the eleventh grader will have this background to
relate from as he enters his senior year,planning

"for post-graduateipscho61..or occupational-activity.

9. Project Audiovisuatt../Though many publishers have

many areer-oriented,qilmswithin .their listings, only' ,

Encyc opedi anw4ca Educalio4'ddrporation was found to

have a c prehensive collection. They had'64 films ranging-
- in approach from 114i-elementary toifigh school/adult,

-along with filmstrip kits and a collection of 50 super-

ight closed cassettes. Samples,ot all of these were pre-

viewed by memberg Of the Career Awareness Committee and the

above two secondary school career education teachers.

a. The Cassettes were specialized to .individual
occupations and previeWed very closely with the hope
that they could provide individualized reviewing by
students in accordance with their interests. On pre-

view, however, they were found to be without sound.
Each contained a small teacher's guide brochure de-
signed to guide teacher research and group discussion

of the subject. The philosophy of such an individual-
ized approach with so-called "idiot-proof" equipment
is sound, The media did not fulfill itfor the above

reasons. This portion of the EBEC media was therefore

rejected.

b. The filmstrips were primarily on artelementary
level, some of them with sound, and were consi ered good

on a self-awareness and awareness-of-Othera7approach.
The complete set was purchased for $365 9nd will remain

with the schools.
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c.- The 64 films were generally rated gxcellent,

to be used in two approaches: 1) many were directly

related to the world-of-work for use in the career
education classes, vocational education classes, and

group guidance; 2) the balance were career-oriented

but were based on subjects of distinct academic
interest'to classes in social studiesorscience, and

math. This would provide an automatic fusion of the
theme .to those academic teachers desiring to uke

films ig the class instruction. The 64 films,

retailieg.for plus $12,000, were leased for the
single`implementive year for $2,042.89.

Catalogues of availability and accessibility

were prepared by the project and distributed to all.

'teachers and }-administrators. Six copies of descrip-

tive teacher guide. brochures were procured for each

111m, and the project made up bound catalogues for
distribution to the school libraries so that teachers
could quickly preview proposed films withoutijaving

to pick blindly-from title listings.

10. Library Career Cluster Fiction/Biography Index.

Taos is in a rural area, 72 miles from the state capitol,

40,000 population, and 130 miles from Albuquerqueith
325,000 population.' Even'if the project had extensive
field trip funds for expos re of students to vari6dS

occupations in Albuquerqu , it is still not an industrial

city. If a student's i erest lay in the career'cluster
of oceanography, he would still have another 750/miles

before seeing the Pacific Ocean. As an amplification of

nonfictional library and career education resources, it

was felt that a fictional empathetic experience might not

only substitute for an onqite explorational visit, but

actually give more than many such visits might provide.

I.E., ei,on if we were to fly a student 1,500 miles to

visit the auto industry in Detroit, he would:still not
gain the insights into what is actually involved in the

many,facets of the industry. Reading the novel "Wheels"
by ArthurtHaley not only tells him what goes on in the
assembly area and the design area,up into the upper level

management-area, but also giveS him a feci for the ".utter

borecrom of an assembly line, the frustrations of an indus'

trial design studio, and the politics of upper echelon

management.

As a person's career sets his life style, so a

career also has alife of its own. Will it be stimulating,
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or just a jobofwork? AlsO, 9,f importance here is to

%
learn that even the most exotic job may have its very
dull- moments.1

19,

The school district has three central libraries:
.hgh school, junior high, and the 1,100- Student Taos Ele-
mentary School. Following the above rationale,-,the project
hired the three libyary aidet, along with the assistance
of six interested NYC employed students, to scan through
every work of fiction, biography, and autobiography for ,
relevant areas of e4atheti .ccupational enlightenment.
These were code-number match-. to a career cluster occu-
pational breakout furnished by the USOE. (The project
took the matrices that had been developed out of the
original 15 career clusters and'relisted them in alpha-
numerical format -- for codeoenplacement to 3 x 5 index
cards for each applicable volume.)

.
,..

.

Following completion of the cards, each librlary

7...."...."

sorted the cards into their alphanumerical order. They

then retyped on mimeograph stencils, the above career
cluster outline in the original outline,sepping sequence,
insertinglhe applicable title and author beneath the
occupations as shown.

. Each school. level was thereby Provided with its

own index furnished to each teacher within those school
levels. In this manner the teachers not only received
lists of occupationally relevant books, they, also received
complete career cluster occupational breakout listings.

The teachers of various academic subjects were
then encouraged to assign book reaprts and research papers
to students within their proposed areas of potential career
interest. So long'as they are assigning book reports and
research papers anyway, why not' make them assignments
within a relevant area of areer interest. It was also
pointed out as a matter ofiteacher sensitization, to be
passed on as a method student sensitization, that if the
reading of such a book resulted in a student's negative
.attitude toward that particular career -- it was still a
positive step forward in the elimination process required
to find the right career.

Guides. Teacher workshops
of the three school levels
of the Summer of 1972 was
assembly of these guides.

11. The Workshop Teacher
were to be conducted at each
The primary project activity
the writing, production, and
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All guides contained the common elements of various work-
ing papers such as reptints of Dr. Sidney P. Marland, Jr.'s .

"Answers about Career Education" from The American Instructor,
the school district's guidance counselor philosophy devtl-
oped in the counselors' workshop, and'a bound-in copy of
the TAOSCOE Target Model flyer. The above=cited film
catalogue was organized by school level in a single cata-
logue lisiting. It was included in that form so that
teachers from one level would be aware of the availability
of specific"subject area film in another level if they de-
sired to qse them. The complete catalogue was also common
to all Workshop Guides. The Library Indices ranged from 60
pages for the Elementary Library to 120 pages for the Senior
High School Library. Each level workshop guide included
the'index pertinent to its min level library. The elemen-
tary workshop guide also included a statement of the Curricu-
lum-Careers Integration described in III. D. 4.above, along
with a sample unit for each grade level (each eletentary
teacher's guide was personalized to his/her grade level),
and a copy of the edited matrices prepared by the Career-
AT:rareness Committee with Mrs. Harmeson's editorial comments
as originally shown for working guidance toward each teacher's
potential creation of his own such matrix if desired. The

elementary workshop guides also included copies of grade-
personalized "Ranger Arithmetic" furnished by the local
office of the USDA Forest Service. The guides were Acco-
fastener bound for inclusion of further materials as
might be furnished by the project office.

/ Copies of these guide were furnished with the

July-September 1972 Quarterly Report.

12./ The Summer Teacher Workshops. The prima objective

and theme of the summer workshops was sensitization of the
teachers to.the need for integration of career education to
xegw r class cuiriculai as stated in C. above -- "Basic
Plan of Action."

a. Thete were three workshops held in the week
immediately preceding the start of the 1972-73 school
year. Elementary teachers met for three days; junior
and senior high school, teachers for one day each. All

principals, assistant principals, and counselors were
also asked to attend so they could be aware of what
their teachers were being asked to do. Since the

(f teachers were attending during their last week of
'Lssniti71-vacation (on their own time), stipends in the
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131/amount average dal y salary were paid ttheirof the

them: The administratos,apd counselors were not
paid from the project as they were already required
to be back on the job two_weeks before the start of

school.

'b. Each teacher was given a portfolio of ma-
terials, including personal copies of the UROE 5 x 8
colored cover brochure on Career Education, along.with
a teacher's guide as described above. _The elementary
teacher's guide was personalized 'by grade level; the
secondary teachers by.§chool level.

c. Throughout the workshops, the project diiec'or
gave the welcome-to each group, explaining the overall
direction of the workshops, and served as moderar0r,

introtticing all'pa'rticipants. The only section dii'eatly

leeby.the project director was that of the description
Of,-the-workshop'guides and th0r use.

. .

Each workshop began with an introduction by
the school principal -- in this case, three,elementarly \,

princiOs. This served fb-giVe a tacitly understood
backing and support of the project by the pfincipals

.

to remove any element of question in the minds of the
teacher k.

1 0
Each workshop ended with a statement of ap-

proval asking for support,of the,project, fromthe
school's superintendent for a like understanding_of
his backing.

d. Following the introduction, the Olympia Re-
search USOE film on career edUcation was',hoFN as a
general introduction to the extent of thete

e. After a break, they.eynotespeaker.was intro-
duced, Dr. Rich Gardner from Oregbn-Sate University.

The project direltor firstItIgt Dr..Gardner as one of

the two consultants from'Oregon State University at a
'Career Education Philosophy Workshop held for all Voc-
Ed State Supervisors, some of the Department ,4S Instruc-
tion State Supervisors, and all established paleer edu-
cation project directOrs throughout the state, at a
one-week retreat workshop in- February, 1972. The

tc)

project director further interactedwith Dr. Gardner

on a site visit to Oregonjn Mayi war. Gardner was pri-

marily responsible for tfikAimpleMen4tion of the

Springfield, Oregon 3-year Pro' ct.:,.Ehe CORE of

TAOSCORE was taken from the theme Orthe,5pringfield
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RUTOE Program, meaning Taos careers Oriented Releant '

Education. Dr. Gardner. had established his.capability.

to come in as an experience4expert with the finesse
to lead teachers rather than telling theM what to do

in broad theoretical cdnceAS'of no concrete imple-

mentation value. He was hired as'-a consdltant for

the full five days ofvorkshop activity.
4 .

'Dr. Gardner es,keynotespeech.for each, of the

three workshops was entitled: "Can We Get There from

Here." On the afternoon of Day One .(elementary) he

gave a talk on "ResoUrces in Career Education." On,

Day Two of th Elementary Rorkshop, he recapped the

activities of bay One. It Day Three (elementary) he
- recapped Day Two at the start, and, later, gave a

discussion talk on "What Good is What We Have?" At .

the close of each workshop, Dr. Gardner gave a summary
of what had been accomplished, includimg,a warning of
the need and inevitability -of evaluation for such an

exemplary project, and the cooperative spirit required
of the teachers. He emphasized to evaluatidn-cOnscious
teachers that it Would notibe they but the project that
would be so evaluated..

4

As a participatory part of each of his key-
note speeches, he liroke each group into sub-groups for'

an interactive game designed to emphasize the needfor
cooperation among teachers toward a common goal. With-

out cooperation, their working toward the achievement

of a common end, the game objective could not be attaaned.

They were not told that at the beginning ofthe game.the
ctiyeness lay in their being forced to.realize it

forpttfiemselves. This was recapped'back to thei as an

example of hri they must all pull together in orderNfo
achieve a goal as broad 142 career education.

f. During each workshop, the project director took
time to thumb through the Workshop Teacher Guides in
,order to explAin to the teachers the film Catarogu,
and the availability and accessibility of the films as
dedCribed in Section 8 above, 'along with the nature and

purpose of the Library Career 2.1usLer Fiction Bibliog-

raphy as described in Sectioa 9 above.-

g. During the Elementary Teacher Workshops the
following other activities took place:

1. On Day Two of thecElementary Workshop
Mr. Jerry Miller, recently appointed RCU
Director; Mr. Richard Harmeson, Assistant RCU
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Director who had given primary state-eirectitin
to the project thus far; and Mr: Bill Darnell,

newly appointed State Coordinator for Career
Education -- came to Taos to give a panel,dis-
cussion and to respond to questions on the theme
of "What Has Been Done', and How It Can Be Used."
These gentlemen could only stay for the morning",

,

, but their panel was well received. It served
to emphasize the matter of state involvement
and backing fo the project. They were also
able to point out that Taos was getting-a one-
year head start on the State Board of Education's
mandate'that career education would be implemented
in all elementary schools for the school year of
1973-74:

2. Mr. Eddie Martinez, local director -of the
State Employment Security Commission, gave, a talk
on the economics of Taos County and the distinct
need for a .complete program of career education
in the schools. He also_ emphasized the need for
starting in the elementary grades in order to
establish a positive attitude toward preparation
for the World-of-Work.

3. Mr. Glen Crane, Special Education Counselor
from the New Mexico Hagerman-Dexter School District',
made two videotape presentations of an outstandingly
successful'carear education activity that had been
conducted by a sixth grade_ teacher, and responded
to pertinent questions. The teachers were broken
into two'groups of manageable size. Mr, Crane was
paid as a one day consultant for his time and trip
expenses.

4. Dr. Gardner alternated with the other group
to present his discussion of "Resources in Career
Education."

5. The elementary group was introduced to the
(oncept of the'Curriculum-Careers Integration Matrix
by the project. director, and was then broken into
grade-level groups for*in-depth discussions of the
materials proposed and projected. These groups were
led by members of theCareer Awareness Committee.

6. The elementary group was again broken into
sub-groups consisting of Grades 1 and 2,.3 and 4,
and 5 and 6 for demonstrations of the use of the

4
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SRA Kit materials that would be made available to'

them. These demonstration-discussion groups were
again led by members of the Carerr Awareness

Committee.

7. On of the re urring questions throughout
the elementary teache group discussions Ages the

availability of suppl mentary fundg for explora-
torf fiield trips and classroom project materials.
The project director's response to this was always
negative. Since this was to be an implementive
one-year pilot project', the introduction of addi-
tional funds fs :r these purposes would set up a
false operational basis, and lead to false successes
that could not be repeated once the project funds
were dropped. The teachers and children for the
current year would be raised to a false high, only ,
to be severely dropped in the following year on
return to normal operating budget. It would be
up to the teachers to work these matters outwith
thefr normal operating furlds and creative ingenuity.
This was a difficult concept to put across. Many

of the teachers felt that they col rnot accomplish
the desired results without addga fi ancial assis-
tance. Even when it was pointed ou that this was

not a one-year project but rather the start of a
12-year process without the prospect of continuing
operational funding, a,number of teachers felt they .

had little chance for success on that basis.

During the secondrsemester of the implementa-
tion year, this question arose again many-times from
a number of teachers who felt the project monies
might be better spent by merely parceling it out
among the teachers for their own disposition. They
felt that the workghops had not bie'lf-tf justifiable
financial value, and the monies could'have been
better spent at the individual teacher's discretion.
It was observed and pointed out, however, that these
very teachers who were complaining about the misuse
of money for workshops instead of classroom use were,
in fact, fulfilling the aims of career, education in
their classrooms without those extra classroom monies,
purely as a result of the sensitization received from
the workshops, and the,project materials furnished to

them. As an observation on the personality reactions
of teachers as distinctly human beings convinced of
their own opinions, this small segment of demanding
teachers were still unable to understand that they
were successfully performing projected aims from
thq bases of their individual sensitization to the
need as given to them in the.workshops.
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h. In addiNbn to the above -shown common elements
of all the workshops, both the Junior and Senior High
School Workshops also included:

.1) A description of the newly established'elec-
die classes in career education, each'pre-
sented by 'the teachers of those classes-.

2) A description of the rationale, procedures,
and logistics of the Group Guidance sessions
to be conducted by the counselors, presented
by, the Senior Counselor of each school.

g. As a state: pilot project it is also to 'be noted
that 26 guests registered for various sessions from various
school districts throughout the state. There was no charge
fox their attendance, and sufficient extra teacher guides
were availablefor them to take back to their own schbol
districts.

.i. Survey reaction forms (anonymous) giv4 to all
paiticipants at the close of-their individual workshops
indicated approximately 60% completely in favor of imple-
menting career education, 35% partially in favor, and 5%
negative. The exact breakout of each workshop is shown
in the quarterly report pertaining to that period.
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IV. RESULTS AND ACCOMPLISHMENTS OF THE PROJECT

A. The TAOSCORE Model of Careers Oriented Relevant Edutation
proposed for fulfillment of the four career life roles of occupa-
ion, family, leisure, and community.

1

B. The Twelve-year Career Education Proc4ss Model as a less
abstract statement of:implementation of Career Education in Taos.

C. The three comprehensive Work-shop Teac1er Guides described

1

D. The first-draft; field testing text of the CurriculUm-
Careers Integration Teachers Guides for all six elementary :

grades across the four primary curriculum areas.

E. The counselor's workshop resolution of the establiihment
of the basic goal of developing within each student a "self-
determined, realistic decision-making ability."

F. Subjective pre- and post-test instruments for all elemen-
tary students.

in III. D. 10. and 11. above.

G. The Peer-Tutor Language Arts step-by-step process! of
utilizing slow readers of the upper grades to help themselves
through helping slow readers of the lower grades.

H. A ore-year elective Career Exploration Course inithe
Taos Junior High SchooI.-.This will be revised next year to a
nine-week segment to be giiten to all ninth graders as part of
the required Civics Course.

I. A one-semester elective Career Development Course in the
Senior High School. This will be revised next year toia nine-week
segment to be given all eleventh graders as part of the required
U. S. History Course.

,J. Three Library Career Cluster Fiction /Biography/ Indices,
for the three school levels, for use in supplemental reading
assignments for empathetic occupation and career learning
experiences.

K. Group Guidance Programs for 100% of the secondary school /
students conducted by the guidance counselors. These are expected
to be replaced next year by the in-depth career education courses
describqd in H..and I. above.

L. A cooperative work-study program for 65 out of the 125
high school students who leave school during the school day for
on-the-job work-study. This is approximately 17% of the student
body.
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M. The startup establishment of a placement service for

graduating or dropout students. Approximately 80% of the

existing students were placed at the close of the project.

N.. Sufficient teacher sensitization to yield partial

fusion of various aspects of career education to at least I

90% of the general elementary and academic secondary classes.

0. A sustaining positive attitude toward the value and

benefits of career education to assure its continued- imple-

mentation throughout the school system.

V. 'EVALUATION

See Dr. James Ha'e's Evaluati n Report attached.

o
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VI. CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS

Many observed conclusions are discussed in the above Part
III, however, the following points stand out as conclusions with
their future implications-and recommended needs to sustain and
strengthen the broad structure of career education that has been
established.

A. Sensitization to the Need

The success of the project is considered primarily
due to recognition that the teacheis are the only' individuals
who cvn accomplish career education, and they must be allowed
to do It in their own way; e.g., from the individualized ap-
proach ofeach teacher's unique background of living and
exposure to the world Of work. The objectives of career
education cannot be achieved solely by mandate, or by stat-
ing that all teachers shall follow a single established
method. The most important factor in achieliing this was
the deliberate sensitization of the teachers to the need..
Even though 'some.teachers were not at all convinced of. the
need for career education at the close of the workshops,
the fact that they began slanting their approach to the
fulfillment of career education indicates at least a sub-
liminal sensitization that proved almost as effective as
deliberate enthusiasm for the Objectives.-

B. The Library Career Cluster Reference Index

1. Despite the logic set up for the use of career-
oriented fiction, biography, and autobiography, the
school librarians indicated that they had perceived
very little use of this source of empathetic experience.
They reported a considerable number of students coming
in to request nonfiction books for specific careers
and occupations, which were, of course, cross-indexed
in the regular card catalogue. When they asked students
about the use of the index, the students responded that
their teachers had specified nonfiction books for
factural data only. This appears to be ah indication
that the teachers did.not respond to the logic of em-
pathetic experience exploration. The project director
uses the conditional farm because eveLy teacher had
his own copy of the index and some of them might have.
had their students referito the classroom liSt before
going to the library. The lack of specific record
keeping on this matter denies a pragmatic conclusion.
We are therefore left with the subjective conclusion
that teachers did not make much use of this list.
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2. On this-particular point the project director

is still convinced that a dramatic, empathetiC exper-

ience that pulls the reader into projected involvement

with the occupation; is still our primary resource to
substitute hands-on,involvement activity. As stated

in the rationale in Part III, even if the student was

to experience hands-on in a Comprehensive vocational

education facility, or a feig days on the actual job

in question, he would-still not have the full feel
for what it is actually like to hold such a job as a

full time,'faily supporting occupation.

It is especially difficult to understand
the teachers' attitudes on this since it is difficult

to find anyone with a college degree who hasn't been

caught up.at least once.in an exciting dramatic In-

volvement with a fictional character. Were the project

to continue, the director would continue to seek out

some manner to get this point across to the teachers.

At this point, the project director is considering
writing a course prospectus on the subject, and soli-

citing some college to include such a course in the

rapidly developing curriculum on career education.
The project director fully intends to write a paper
for publication on this subject.

C. The Placement Service

1. The rationale for changing the proposed manner
of implementing a high school placement service wascon-
sidered sound by all who reviewed it. Yet the proposed

fulfillment did not take place.

The implication here is that when' presenting

it to all concerned, the counselor to whom the joie was

to be assigned, nodded his head as a construct answer,
without fully comprehending what was requested of him.

When he was relieved of his coaching duties, thereby
making the extra time available, his pripcipal ap-
peared fully cognizant of the commitment being made.

The counselor was not loaded with extra duties to take

up the extra amo,it of time available. The only con-

clusion is that Kinson's Law took effect to fill up

that relieved ti with further ramifications of tradi-

tional counseling activities.

When it became apparent to the project director

tnat the job was not being followed through, it was al-

ready well into spring of the implemental year. The .
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project director attempted to back-pedal into surveys
of students yet to be placed. A total matrix list of
all seniors was prepared, the matrix being checkoff.
columns'of all potential options. As a credit to the
students, to the guidance counselors in fulfillment,
of normal guidance methods (including tht counselor
in question), approximately 210 of the 260 students
were placed in some post graduate activity. This is
a rough 80% (note that we are not even able to accur-
ately complete our records on this point). It does
not come sufficiently close to the 100% mark to in
any way satisfy the standards.cf the project director.
For the intent .of this proposal, the placement center
was never.truly implemented.

It will be noted that the cost transporta-
bilityof this factor shows no charge: other than its
percentage_of the in-kind overhead involved. It does
not include direct project administration overhead.

2. It is strongly recommended for the forthcoming
1973-74'school year that a survey form of future plans
be required (not requested but required) of every senior
in the month of September. The counselors are familiar
with all the seniors. Those who are obviously college
bound can be put to one side while they make their de-
cisions and submit their applications with the akistance
of the counselors. Those who are not obviously headed in
a specific direction should be scheduled for intervilws
in the immediate future for comprehensive testing and
occupational exploration dialogues. Those who desire
to go on to vocational technical schools, if-their ap-
titudes so indicate, should submit applications early.
Such applications for schools not served by the local
buses should also include exploration into financial and
living contingencies. It was learned In May that a number
of unplaced students had submitted applications, or were
still planning to submit such applications, and were
vaguely hoping that some financial resource would make
itself available -- if they were accepted. It is a hard
job, requiring a comprehensive effort on the part of the
individual accepting it. It was this realization in the
early stages of the project that caused the project direc-
tor to seek out someone who could give it sufficient time.

D. Teacher Stipends for Career Education Activity

1. The matter of stipends for the participation
in summer workshops for teachers a d counselors during
their summer vacation is a very n ,cessary expenditure.
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Why else should a teacher giv,e up his summer vacation,
or lose money on his summer lob, if he is not so recom-
pensed? The twelve -month salary is merely a proration

of the nine-month work year.

The stipends were justifiable in tke same
manner for the secondary. teachers who put in\ two
weeks Of their own time to prepare for their new
career education courses, and for the work-study
coordinator who put in a month of his own time to
solicit placement positions.

2. The matter of stipends of in-service
type activities auch as the Career Awdreness Com-
mittee, or the extra time expended in monitoring
th6 activities of the work-study students, is
questionable. Though the teachers involved volun-
teered for the jobs, their attitudes were primarily°
based on "what should be do now?" Some of them
went out of their way to initiate activities and
act as liaison to the other teachers, but a large
percentage were merely there to put in their time
at scheduled meetings for the stipends. The en-
thusiasm required of such positions was lacking.
In many instances'they earned their stipends by
affording the project director the benefit of,
their consultative advice =- but it stopped
there.

E. The Cooperative Work-Study Program

This was a very successful component, utilizing, the
philosophy to have the participating employers pay half the
'salary -- not only to double the number of students who
could take part, but almost more importantly assuring the
training intereseof the employer. Under the Part. H funds

used in the past, the employer merely took advantage of the
free labor. Under this use of the Part G funds, tie em-
ployers first interviewed the students applying for the posi-
tions, often declining several applicants before accepting
the right one. That was a good lesson in the world-of-work
in its own right.

Where formef Part H fund students were picked up
by the project to compensate for the lack of that fund, a
public service was performed and the students still gained,



a good deal of outside work employment even though
it was not as comprehensive.

2. The only criticism the project director has for
this component was the prevalent attitude that a certain
student should be given/such a parttime job because
"he or his family needsthe money." The project
director has much compassion for that type of situation,
as does the school adminkstration, and that is why filst
as many students were /Working parttime during early after-
noon hours outside of,the work-study program-as were
working within the work-study program. It is noted,
however, that considerable pressure was placed on both
the work-study coordinator and the project director to
place and' -pay students who were not enrolled in the
required two-hour vocational education courses. This
is considered a syndrome of an economically depressed
community largely dependent upon federal project in-
comes. The factor of a desired learning experience
was largely ign red by these seeking such relief.
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3. If Par G d H Funds are,not made available
for the work-st program in the forthcoming school
year, it is strongly recommended that the same employers
be again approached. If parttime work-study students
cannot be employed for half-pay, the successful exper-
ience of this past year should' make it of value for full
pay. Note that the project paid 80c per, hour as one half
of the minimum wage law. The law does, however, except
teenage students from this requirement if a school learn-
ing situation -is involved. Such employers would only
have to pz.v $1.00 per hour, or 25% more for the same bene-
fits. In the project, director's talks to local-business-
men's civic groups,'this prospect was pointed out to them.
They are somewhat prepared for such a contingency. If
the work-study coordinator presumes that no funded support
means no work-study jobs, there will be none. If he goes,
out and actively solicits them again (the basic survey was
already completed last summer and merely requires updating),
it is estimated that the majority of last year's jobs will
still be available during the forthcoming school year.
This is a very vital point of community participation in
the schools.

F. Teacher Achievement Dissemination vs. Fear of Evaluation

In addition to the Curriculum-Careers Integration Guides,
containing proposed elementary classroom activities to fulfill
curriculum with career-and self-awareness objectives, the project.
'director expressed, a desire to collect any successful local teacher

. 4
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ideas in a dissemination format for the use of other
local teachers. The project director posed this to the
Career Awareness Committee, presuming that the ideas
would include the innovating teacher's name in order
that: a) the director could seek any needed clarifica-
tion, perhaps even photographs, to make the information
more usable to other teachers; b) other teache'rs could
contact the innovating teacher for any further clarifica-
tion they might need; c) positive reinforcement would'be
automatically given to the innovating teacher among his
peers;and. d) as an exemplary program we owed the rest
of the country the dissemination of both the positive and
negative-results of our work.

The logic was met with considerable negative
input from the majority and most vocal of the committee
members on two primary points: a) if teacheys were asked ,

to put their names on the proposed survey forms; they
would automatically consider it an -evaluative deviq;
and, b) if the ideas were internally published bearing
specific teachers' names,.there would be a tacit inference
that the rest of the teachers were riot attempting any in-
novative ideas.

A comprOmise was finally made whereby a line would
be shown for a teacher's name if he so desired to include it,
but the name would not be asked for. As predicted by the
committee, many of the survey forms were returned without
names, or cooperating principals who collected the forts
would have to go after teachers who "never seemed to get
around,to completing the forts," and many teachers noted
on their forms that if they didn't have so much of this
paperwork to perform they could pay more attention to
teaching (this type of reaction was so prevalent that the
director only tried four- times to secure the completion
of such one-page forms). The teachers may well have been
objecting to completing these forms in addition to all the
other paperwork they had, but they too often acted as
though the project was asking for too Much paperwork.

Despite the inclusion of notes and memos to the
contrary, one of which actually stated that this could not
be considered evaluative as there, were no observable and
measurable objectives available on.which to so evaluate,
-a large percentage of the teachers appeared to complete
these forms with a feeling of resentment. Some of the
teachers who were known to be doing some of the most
innovative projects objected to this device., Obviously,
many ofthe teachers expressed no resentment whatsoever
and completed the forms in good grace.
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G. 'The Curriculum-Careers integration Guide

This addition to the original proposal proved to be! a

most worthwhile work. As the first field-testing draft, it

was well- 'written, original, and innovative. The author agreed

to furnish the manuscript two months ahead of the teachers''

schedules, In feur phases. The manuscript Was received on
schedule, but the backlog of work at the state printers' office

generally made it available to the teachers just a few weeks

---Prior to proposed use. Many of the teachers culled it for sub-

stitutive ideas to their already existing lesson pans. Many

of the teachers ignored it. Of those who ignored it, an oft-

cited defense mechanism was that the ideas just weren't ap-

plicable to the Taos Schools working environment. Other

teachers were perceptive enough to block the response of the

dissentees,pointing out that the activity objectives were
there to be utilizedwith any type of activity the teacher

might prefer to use. Since this is a national exemplary pro-
ject: the project director was finally forced to ask if they

.,had ever utilized any textbook or guide personalized exclt-

Ftniely for Taos. Every other textbook they use is designed,

for broad use, Modified to their individual use._

.

It is recommended that small' in-service Meetings, no
-larger than all,the district teachers of a single elementary

grade level (9-11), be held for deliberate planning use of.

this work. It not only presents curriculum-correlated ideas
across the four primary subject arecs by grade level, but it

presents them in a growth development context proceeding from

one grade level to the next across the six grades. It is pre-

sumed, as the project director continually pointed out, that

each teacher would conduct-activities that would be compatible

with his own personal background. Every teacher must teach

from-the context of himself. Now that the work is complete

and in-hand, the above in-service training can take place.

As a mandated elementary school activity this work furnished

the teacher with ready-made lesson plans to modify at will.

H. Secondary)chool Career Education Courses

It is a credit to the foresight of the junior and senior
high school principals and their social studies department heads

that they are initiating nine-week segments of career education

in dle'ninth grade civics and the eleventh grade U. S. History

Courses. Some of the teachers involved' feel rather parochial
about fulfillment of their academic responsibilities to the

course subject matter. In so doing, they ignore the total lack

of course content objectives required to complete the subject

matter. Their reactions are purely subjective. They ignore

the question of what the student is to do with the material

taught if he cannot cope with the outside world of living.

Some parents may react with the same narrow perspective.

41



35

1

is recommended thap)the,gbtAZ.school adMinistration
above the principals give their strgnest::suPport tothe ful-
fillment of the mini-courses. Sder..Suppflrt i already posi-

tive (as a credit to the upper administration), the project ..

director only points out that the support houlicc. ways; be

positive and publicly ystaakif necSssary., The aChl'Vem'ent of
these courses, especially 'tin these early phaseS befo the ex-

posed elementary students move into the secondary 14vei, is
conSidered4Of utmost importance to the students as the ulti-

mate concern of the project.

I. In-Service Mings
'0\

It is-recommended that in addition to the general
school in-service meetings that always precede the schopl year,
a number of small career education in-service meetings 4Ibe
scheduled for attendance by teachers with parallel interest;
i.e.,, all teachers of a single elementary grade,level,.and
all teachers ofca single secondary school department. Some

should be conducted by the Directdr of Instr&ion, some by
school prinCipals, and some perhaps by department heads.
These should be small in attendance so that teacher inter-
action can be encouraged. They should be encouraged to chal-
lenge where they don't understand or hold divergent views,
in order to achieve positive growth. If they are not en-
couraged to interact and argue with each other or the moder-

atoil if they are not truly participatory meetings, they will
revert to the deadly waste of time that results only in the
construct nodding of heads in agreement with whatever the
moderator has-to say. Such meetings have only negative ef-
fect, rather than the positive effect for which the meeting

was called. Itis also pointed outlAthat a series of several
short meetings on single discussion topics is of far more
value (imftediate and long-range), than one or two long meet-
ings that attempt to cover many subjects in a single session.

The following is a list of ,career education subjects
that should be so discussed in order to intensify their under-

striding and use:

1. Continued sensitization to the need, and

understanding ofthe longitudinal thrust across'
grade and school levels. Fusion to the end of ink-

.tengified relevance of all course subject matter.

2. Bring the matter of potential evaluation out
into the open and encourage free discussion to dis-
pell the fears of punitive action toward the positive
interchange of cooperative ideas. We can learn from
each other's mistakes as well As successes.
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3; Furtherre-explain and discuss the use of the
Curiicblum-Careers Integr4ion Guide and encourage its
use aa described above:

4. Freely discuss the use of innovative ideas...in

the class: Men teachers Complain about the 'lack of
operation funds (there is never-enough money), encour-,
age response from teachers who creatively overcoMeqhat
obstacle'from their own inner resources (not personal
monies but personal ingenuity). Let the creative A
teachers response-block the lazy teachers, rattier than
presenting idealistic theory.

5. Develop,a full, understanding ot.f tly e value of

the Peen:Tutor Language Arts Program tftatd the boot-
, strap remedial reading growth of the tutbi:r as well as
the peer. It is not only ol great benefit to the '

student, but to the teacher as yell. Such a kogratil
creates considerable logistics problems in any learning
environment other than a totally open classroom school. -
But the pote4tial benefits are so wat that once an
enthusiasm is generated to secure those behefitg, the
teachers themselves can work out and make the logistiCS

. -1-iAppen. -If the principals work it out on paie'i and try
to force. it on the teachers, it will only meet pith con-'
tinual resistance. If the teachers fully understand it
they will want \it; of ,they want it enough, they will
make it happen. this should be at least two sessions:'
the first for understanding totally ignoring logistics; -

the second afteilsufficient time has expired to"aptbw
the full implications to generate, tp brainstprerthe
possibilities td secure logistical implementation.

6. Encourage the fuller understanding arid possible
implicafionsjor the student in Phe use of fiction re-
source media, and .1-1dexed,fer the various libraries.

Perhaps an enthusiastic English teacher could moderate
this, utilizing examples of dramatic eppathy from a
broad knoWledge'.of available literature sources.

A

J. Sustaining Direction of CareJr Education,

It is acknowledged that there are ,no operational monies
for a full time director of career education. In order to keep
it from reverting to a casual ad hoc drift, however, one specific
administrative person should be given responsibility for outlining
his specific prograF of continuing emphasis and implementation.
If a specific schedule of in-service training, observations, and
implementation is set up to be fulfilled within an acknowledged

a

*



percentage of time commitment, the program will continue to
vow in value and`accomOlishment. 'It is recommended that
someone of the stature of the Director of Instruction be so
committed to this; It could well provide a sustaining focal
point around which the ret of instructional direction could
be developed.

37
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-INTRODUCTION
N

The purpose of this Final Evaluation Report is to provide the U.S. Office

of Education, New Mexico's Vocational-Technical and Adult Division of the

State Department of Education, and the Taos Municipal School District an inde-

pendent educational audit of TAOSCORE. TAOSCORE was established in January,

1972 as New Mexico's Career Education development, testing, and demonstration

project.

A contract to provide this independent educational audit was made on

February,26, 1973, during the last six-months of the project's operation.

Therefore, the audit is summative. A summative evaluation is at its best like

taking a series of snap-shots or still-photos of a dynamic set of activities

and an attempt to bring together those disconnected views into a representative_

interpretation of the activities and their consequence. Obviously, the danger

one risks in this type of endeavor is that a significant scene or group of

scenes will not come within the evaluator's view-finder and thus be omitted

from the final analysis. However, an attempt was made to auspicate that con-

cern in part, by soliciting feedback from the District and the Division relative

to errors of commission and/or omission made by the&valuator, in the form of

an Interim Evaluation Report'. Information and assessment was subsequently

offered by the Project Directbr and included in this final report.

The format of this report follows the suggestions given in U.S.O.E.'s

document "Preparing Evaluation Reports: A Guide for Authors" (OE-16065). The
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evaluation design is a three-dimensional educational program audit matrix

developed by the Evaluator in 1965 for both nummative and formative educational

program evaluations. Only the suirmative aspects oF the matrix were used to

assess TAOSCORE.

The Evaluator' is indebted to Dr. Jerry Miller, Director of the Vocational

Division's Research Coordinating Unit-for his cooperation and assistance

throughout the evaluation. Mr. Orlando Ortiz, Superintendent of Schools, Taos

Municipal School District, made the evaluation team feel welcome during their

data gathering activities in the district,and further directed that the profes-

sional staff of the school district cooperate fully with the Evaluator and his

Associates. Mr. Paul Shelford, Jr., Project Director of TAOSCORE cooperated

in an exceptional manner bcith by responding positively to requests for data and

by initiating suggestions and providing materials that he felt might assist the

process. Also, the evaluation team found teachers and principals to be most

cooperative In their responses to interview queEtions.

it was obvious to the evaluation team that many teachers, counselos,

and administrawrs like the career education thrusts being made and ware eager

t6 dis,:u,,s their activities. However, there were also indications that in some

instances thy progra:lm,!Lic thrusts w.tre merely superficial. S &veral reasons for

tit. t s,.f.Fing!y LAck of :LA:fatly,: on the pars of so,:le professional personnel

wlif Js. nfired.

The Context. and Prepl.= sections of this report are rather brief. That

is ri i it should- he since this is a report of the educational audit -- a summative

eva!uirion. The Evalu,:ri,n sections on Design and Processes are also brief,

almost in outline form. Thc Findings section however, is rather extensive in

iLs scope and some eitents more pnetrating in .their depth. Unlike a summary



report which only explains who- id-what-with-ewhom--:and-when, the summative

evaluation further attemptt to de ermine "to wVat effect".

TAOSCORE,.like other curricial m development, testing, and demonstration

projects, was not structured as an experimental or quasi-experimental research

design. The thrust of TAOSCORE was not to initiate a discrete curriculum

3

component and.to test student cognitive changes relative thereto; but to confound

the current curriculum and instructional practices by integrating Career

Education curricular concepts and instructional strategies.

Finally, this evaluation is not obligated to. assess the curriculum develop-

ment project initiated asa result of some early findings of TAOSCORE research

and development activities. That activity did however affect this evaluation

and is mentioned as the need for clarity necessitates.

-s
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SIMEARY

TAOSCORE was New Mexico's Career EducatiOW development, testing, yid

demonstration project. The four project objectives were (1) to develop and

implement an,eltmentary school program designed to increase career awareness,

sor

(2) to improve guidance and counseling services at all grade levels with special

emphasis on career orientation and exploratory experiences for junior high school,

students, (3) to provide job preparation in occupational areas for grades 10

through 12 with special emphasis on the utilization of work experiences and

cooperative education opportunities, and (4) to establish a placement service to

insure the placement of all, existing students in a jbb, a post-secondary-occupa-
,

tional program, or a baccalaureate program.

The project operated in the Taos Municipal School District. Taos is a northern-

New Mexico city of approximately 11,000 residents. The median family income for

Taos County in 1971 was estimated at $3,117 with ovei-48 percent of the households

receiving incomes of less than $3,000. Professional employees of the school

district are amo g the Upper-income households. The primary industry in Taos is

tourism which contributes to seasonal high unemployment rates among a non-mobile

work force. The school district's 3,073 students in average daily membership are

ethnically distributed-similar to the total district population -- 82 percent

Spanish surnamed, 4 percent Indian and 14 percent Other.

The program objectives are more broad in scope than in depth. The elementary

component seemed to experience the most intense efforts with the results

assessed to range from high quality to superficial. Likewise, the guidante and

counseling component was found to be operating as intended at some schools while
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almost inoperative at others. The secondary program highlight was one career

education class -- the results of a creative teacher. No impact of:the project

was determined upon the existing work-study ptogram beyond student salaries.

The findings led to the recommendation that the program not be refunded by

the State or Federal governments. Several of the initiatives gained by the

project were significant, but the marginal productivity to be.gained during the

next two years seems best provided through "in-- house" pervices.A highly pro-

ductive investment could be made by the State and/or Federal gyernments in

the form of career education materials. The paucity of instructional supplies,

equipment and materials in the faos Municipal School District was found to be

disfunctional for all instructional programs, although TAOSCORE made a

significant contribution in that regard.

Finally, the Project Director has done an excellent job of putting

together some rather nebulous notions into a field testable model. His experience

and competence should not be lost to the Career Education thrusts. The model

testing however, should be programmed over a three-year time period in three

distinct phases addressed at one component(a school level being a component)'

each year. A team of three persons with specialities in (1) planning, (2)

curriculum development, and (3) curriculum change strategies should be formed

to make that test. These persons should work six months ahead of implementation

-dates.
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CONTEXT

Taos County

Ma%

6

Taos County is located in northern.New Mexico boldered by the Star of,

Colorado on the north, Rio Arriba County on the west, Colfax Minty on the

east, and Mora County to the south. Bisected by the Rio Grande River, approxi-

mately-40 percent of Mountainous Taos County is in the Carson National Forelt.

LocatO in the Sangre de Cristb Mountains, Taos Valley, Red River, and Sipapu

provide excellent winter skiing while state, and private campgrounds afford op-

portunities for cool summer camping

while

hiking in wilderness areas. For the

archeologist, amatuer or professional, the area around Tres Piedras,is marked

with ancient Indian ruins while the Rio Grande Valley dates Spanish explorers

prior to the settlement of Jamestown Colony .

Taos County ranked 15th among the 32 count4es in total populationlor 1970,

showing an increase of awproximately 10 percent for the decade between 1960 and

1920. The 1972 population has been estimated to be about 18,000 persons (see

Table A, Figure 1). Only Rio Arriba County has more population than Taos County

when compared to bordering neighbors. However, Taos County households were esti-

mated to have had a median income ofonly $3,117 which is less than one-half of

the State Average and only greater than Mora County when compared to It's neighbors.

Over 48 percent of the households in Taos County received less than $3,000

Income for 1971. Again, only Mora County residents, were found to be more impov-

erished while only Colfax.County households show economic s fength approaching

the State Average.
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Mora

Table ,A -- Population aindAMdian Hou'sehold Income 7.

POPULATION. MEDIAN INCOME '

COUNTY PER hOUSE11O6

. 0
'Colfax' 11,.9 ,$6045
Mora . 4.6 , ,2,005 '

Rio Arriba (Z5.5 F ''3-4.784

TAOS , 18.2 3417 , -

el (

Region Average 15.1

State

"5-

1,035.5:(total),

-3,738^

6,998 (Average),

i -----
Table B Income Distribution; Percqnt 0 households hy'Income LeVel (1971)

.

''''

COUNTY A
.

r'"B . I ,C 9; E' . F
-..-

1

Colfax 24.4 16.7 - 25.0; _.....,f 12.5 13.2 8,2 ,

Mora 64.5 18.2. 10,9 1"4. 3.1 2..2. _1:1
Rio Arriba 42.5 17.7 20.3 . 7.1' 7.7.. .4-:7

TAOS 48.4 21.5 ..17.4 5.3 - 3.5~

State 20.4, 14.0 23:7 13%9 ~ 16.0 , ,12.0

A = 0 - 2,999
B = 3,000 - 4,999
C = 5,000 - 7,999

D = 8000 9,999
E = 10,000 - 14,99
F = 15,000 - over

Data-Source: Sales Management, July 10, 1972.

'Figure 1 -- TAOS and Ne4.ghboring Ndw Mexico Counties



/.

The economy of Taos County is based primarily in the service industries

catering to ileth summer and winter tourism. The 1972 civilian work-force was

est;mated
1

by The University of New Mexico's Bureau of Business Research to

be 5,727. It was further' estimated tnat 11.9percent of those persons were

unemployed. Although the county ranks -11th among the state's 32 counties in

irrigated cropland, less than 310 persons were employed in agricultural

activities on an estimated 41,000 acres of farmland. Government employees,

especially the school's, are among the highest income households in Taos County.

Taos Municipal School District

The City of Taos is the largest municipality in Taos County and is the

county-seat-of-government. Approximately 45 rcent of the county population

is located in the city and about 60 percent Of the county population lives in

the school district. Approximately Z.-- percent of the school district population

is Spanish'surnamed, 4 percent Indian, and 14 percent represent other racial

groups. The .city enjoys a long history of resident artists; painters, sculptors,

and writers have, since the turn of the century, found the quiet, simple-life of

Taos' tri-culture to provide an atmosphere conducive to their creative work.

The Taos Municipal' School District's student population in fiscal year 1972

was less than one -half of 1,percent greater than fiscal year 1°71. The 3,073

students in average daily membership (ADM).were housed in 5 elementary schools,

1 junior high school and 1 senior high school. Th- student populations were

estimated by the U. S. Office of Education's Office of tiviI Rights to be.about

the same ethric distribution as the school district' total population. The

teacher populations however, were estimates by that authority to be 67.0 percent

ij75), Telephone information B.B.R.1

NEW MEXICO BUSINESS, v. 26 (January/Febru



/ 9

Spanish surnamed (compared to 82 percent students),,0.0 percent Indian (compared

to 4.6 percent students), and 33.0 percent Other ( compared to 13.4 percent

students). State-wide, New Mexico public elementary and secondary students

are about 38.9 percent Spanish surnamed, 6,8 percent Indian, 3.0 percent

Negro and 51.3 percent other racial groups.

Figure 2 illustrates the location of the Taos Municipal School District

and bordering school districts. Table C of Figure 2 compares the enrollments ,

and revenues of the selected regional school districts for fiscal 1972. The

,--.1aos School District is second only to Espanola in having the least total dollars

per pupil available for operational purposes. Since the state's.capital outlay

assistance program was first initiated for 1972-73 and because of the low pro

party value in the school district, the general condition of school facilities

ranges from good to bad. 'Me senior high school is a modern, well equipped

. -

plant and there are some modern buildings at elementary sites; yet-the junior

high school and elementa-y buildings housing the')argest number of stuaents

are from another era. The community seems to have done well with the limited

resources available, only through a state support program will needed modern-

ization of facilities be fully realized. Finally, like other New Mexico school

districts, Taos Municipal School District is highly dependent upon the state

or educational 'revenue, and until state revenue is distributed on a program-need

basis rather than a per pupil basis impoverished school districts like Taos have

little prospect for curriculum reform both in scope and in depth.

CLL
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Penasco

Table C -- Enrollment and School Distpict Revenue

SCHOOL
DISTRICT

ENROLLMENT
1971-72ADM

LOCAL-
COUNTY

-REVENUE PER PUPIL BY SOURCE-
STATE FEDERAL TOTAL

Cimarron 461 $124 $642 $4 $770

Espariola 6,089 44 527 59 630

Mora 1,126 61 688 24 773

'Ojo Caliente 642 108 652 32 792

- Penasco 856 68 793 72 933

Questa 1,053 129 560 14 703

TAOS '3,073 97 530 51 678

Rdgion Average 1,900 90 . 642 37 769

State 277,596 $209 $520 $.145 $ 874

;

..

Figure 2 -- TAOS anu Neighboring School Districts

VOMMINOINIPAIRI

N
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The unemployment rate of 6.1 percent cited earlier is somewhat misleading

in that most employment stations in Taos are service related occupations. There-

fore, the seasonal admustments in employment,are quite substantial by creating

conditions of high unemployment for a significant percent of the work force

during the late Fall and Spring seasons. An unscheduled interview with a Taos

youth dressed in Navy uniform on a San Francisco bound airline probably best

typlifies the feelings of many young people. He said, "I don't have any

training (meaning vocational) and even if I did there are no jobs in Taos."

The State Department of Education has estimated,that 70'percent of the

high School graduates do not seek additional training. The school district,

\\\

A

administration has, in recent years, successfully developed a shared-time'pro-

gram for high school seniors in which they are bussed to the El Rito Area

Vocational Schc$1 for special training on a part-time basis while comilleling.

their high school studies. Recent efforts have also included a few 11th grade

students. Also, the Work-Study program is very popular amo students at

Taos High School and the C ordinator of that program reported during an inter-

view that More students could be employed on a part-time basis. The cooperation

of the school faculty to adjust individual student's academic schedule to ac-

commodate the student"S paif-time work schedule has become a matter of form.

There is no contradiction in the large number of part-time employment

opportunities for students and the high unemployment rate in the county. Many

adults inTaos are underemployed due in part to seasonal adjustments in the

service industries and further attested by the fact that over 48 percent of

the households have^incomes of less than $3,000 par year. Therefore, the
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Vocational Division of the State Department of Education saw this demonstration,

testing, and development site for Career Education as one which would enable

students to gain a wider perspective about vocations, including training

requirements, experiences, and mobility patterns found among the various

occupations. TAOSCORE is a new Career Education demonstration project.

inally, there was general community support for the TAOSCORE project objectives.

The community ilkacutely aware of it's poverty conditions and the employment and

vocational training needs of it's youth. However, it was felt ay some in the

community that a member of the community should be appointed tcof the position of

Project Director. On the other hand, the Vocational Division of the State

Department of Education did not find among the community applicants a person

who, in their opinion, could implement and operationallze the project objectives.

Therefore, the Division selected an "outsider" for the position of Project

Director causing some consternhtion among some members of the communtiy. Yet,

even under those politically adverse conditions, the school district dminis

tration was resolute in it's support of the Project Director and his management'

competence and dedication to youth soon won the respect of many who were

initially critical of his selection.
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PROGRAM

Objectives

TAOSCORE was designed to operationalize four specific thrusts of Career

Education as a demonstration'and testing model for New Mexico. The thrusts were

identified in the program porposal as intentions:

(1) to develop and implement an elementary school program

designed to increase career awareness;

(2) to improve guidance and counseling services at all grade

.levels with special emphasis on career orientation and

exploratory experiences for junior high students;

(3) to provide job preparation in occupational areas for grades

10 through 12 with special emphasis on the utilization of work

experiences and cooperative edticational opportunities; and

(4) to establish a placement service to insure the lolacement of all

existing students in a job, a post-secondary occupational pro-

gram, or a baccalaureate program.

The scope of work was divided into four components -- Elementary School

Component, Guidance and Counseling Component, Programs at 4de Levels 10 through

12, and Placement Component. Each of the components was designed to operationalize

three or more general and/or specific activities to meet the proposed program-

matic objectives. Those expressed specifications for each of the components are

given below as program dimensions. All components of the project were to be de-

- signed in a manner such that emphasis would be given to careful measurement of

student outcomes in relation to the treatments attempted and to provide revisions

where indicated. It was further declared that speicalists from the Sate Research

Coordinating Unit (RCU) would provide assistance as needed to develop assessment

techniques and program procedures to assure quality control. Finally, the project



Ned

14

activities were intended to cut across all educational experiences of students.

The duration of the demonstration and testing project was for the 18 months

.periodfrom January 1, 1972 to June 30, 1973.

. Dimensions

. -
The general and/or specific activities mentioned in the project proposal

designed to meet the four thrusts are as follows:

Elsmentary Component
,..0.411.1.0110.

1. Hire Career Awareness. CoordinatOr January 1, 1972.

2. Early 1972 will:

(a) search research-related literature on career education,
(b) identify ongoing elementary career education projects,
(c) identify promising approaches, techniques and materials,
(d) select committee of 6 teachers; one from each'grade level

(1-6), and
(e) committee in (d) to:

(1) develop curriculum revisions to incorporate career
^ awareness in elementary grades,

(2) experiment (Spring '72)"with a variety of techniques
, and materials, and

(3) work full-time (July '72) to structure complete
career education program (K-6).

3,. Hold in- service workshop for elementary teachers devoted tel career

education (Aug '72). Presentations to include specific techniques to

tis

be used at each grade level during September, October and November:

4. Provide in-service assistance as needed to train teachers.

5. ProvidefOr periodical In-service workshops for teacher training.

6. All five elementary schools will operate a career education program

during the '72-'73 school year.

7. Pre and post tests will be used to assess the effectiveness of various

treatments in terms of student outcomes.

8. Analysis of outcomes will be made at the end of the school year and

recommendations made for revisions and refinements in subsequent years.
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Guidance and Counseling Component

1. August 1972 -- part-time counselor will be employed for service pt

the elementary shcool level.

2, During August 1972 all Counselors of the school district will be proVided

3 weeks of intensive training to include:'

(a) familiariTation with career development theory,
(b) opportunifties to explore the world of work and to gain apprecia-

tion for the dignity of work at whatever level, and
(c) orientation to responsibility of school to place students

in job, post-secondary training, or baccalaureate programs.

3. The in-service activities (including #2 above) are to be planned and

operated with assistance from the State Department of Education and

University of New Mexico consultants.

4. During the 1972-73 school year counselors will carry-on complete and

articulated model program of gUidance and counseling at all grade levels

(K-12). Model characteristics include:

(a) based on systems concepts -- evaluation and change processes
in education,

(b) defined guidance criteria in terms of student behavior
objextives,

(c) stress program objectives which are possible within resources
of participating schools, and

(d) provide corrective feedback based on evaluation of ar evements
of the program.

5. At the end of 1972-73 school year results will be anallled and recommen-

dations made for revisions and refinemerits.
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Grades 10-12 Program Component

I. August 1972 -- Director and Work Study Coordinator will locate employment

stations for students enrolled in vocational-work-experience or cooperative

programs. '(Criteria: 1 hour related classroom experience and 1/2

school-day for employment.)

2. Hold 3-days in-service programs, planned and operated by Director and

S.D.E. staff to involve:

3. Model

(a) community business persons, and
(b) high. school staff.

1. Objectives

(a) 100% employment
(b) career identification
(c) community involvement

2. Evaluation

3. Feedback

4. Revisions and Refinement



.Placement Component

1. Establish placement.services at the senior high school.

2.- Placement officer (Project Director) to:

(a) work with counselors, cooperative education coordinators,
vocational teachers and Employment Security Agency.

3.- Survey local employers (January - June) for employment of part-time,

drop-outs and graduates.

4. To-maintain a curreni: file of job opportunities.

17

5. In June 1972 efforts will be made to insure placement of graduates in

jobs or further education programs.

6. 'Assist students wanting summer work.

7. Refine procedures (based upon experience) for 1972-73 school year.

8. Based upon experience and follow-through information, recommendations

for revisions and improvements in ongoing education programs will be made.
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Under the supervision of the State Director of Vocational Education, the

Research Coordinating Unit was responsible for the project administration. Since

o

the starting date of the project on January 1, 1972, Hilda Majors resigned a6

Director of the Research Coordinating Unit and was succeeded by Jerry Miller

in that position. Also, Dick Harmeson resigned as Assistant Director.of the

RCU and was succeeded by Roger Laboda. Since August 1972 Mr. Miller and

Mr. Laboda have had primary administrative, responsibility for the project at

the state level.

The on-site Project Director was Mr. Paul Shelford, Jr. Although not a

resident of Taos or a member of the Taos Municipal School District staff prior

to accepting the position, Mr. Shelford is a long-term resident of the State

of New Mexico having spent most of the previousi 20 years in metropolitan

Albuquerque, 130 miles south of Taos. The Project Director lived in the Taos

community throughout the duration of the project. Mr. Shelford brought con-

siderable experience to the project in the areas of program development, pro-

gram articulation, and program management.

The project's on-site tecretary was the wife of the Taos Elementary School

principal. Her knowledge ,of the community and the school district's operating

procedures was a valuable asset in getting the project activities initiated

smoothly. Other project-related personnel will be identified as their roles

related to each of the program components.
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Budget

The pages that follow are copies'of the proposed budget submitted with the

project proposal on October 15, 1971. Responsibility for the fiscal control of

this project rested jointly with the State Department of Education's Vocational

Technical*J, Adult Division and the Taos Municipal School District. The on-site

Project Director administered the budget. Fiscal audit is the responsibility

of the State government's Department of Finance and Administration for both

the Division and the District.

The Project Director noted during an interview that there was some initial

confusion about whether the project funds should be co-mingled with the District's

general operational funds (State Chief of Public School Finance's position) or

kept separate and accounted apart from the District's general fund accounting

(Project Director's position). The latter position prevailed.

The primary interest of this report in the fiscal affairs of the project

is limited to what extent provisions have been made to as10 the cost dimension

to the "transportability" requirement expressed in the project proposal. That

finding is reported in the Evaluation section of this report along with other

findings relative to the budgeting of the project.
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EVALUATION

Evaluation Design

The evaluation design was developed by the Evaluator based upon his past

experiences in program_evaluation. The three dimension audit matrix proposed

on January 9, 1972 was developed by the evaluator in 1968 and has been utilized

successfully in a variety of educational program assessments.

The evaluator appli4d the audit-matrix to the program proposal and co the

July 25, 197? memorandum. from Sidney High which identified several evaluative

I
dimensions required fOr all a ee- education projects. The results of the

evaluator's analysis of those do uments produced the Career Education Program

Audit submitted on JanuarY 9, 1972. Acceptance by the District, the Division

and the U.S. Offce of Education established the program audit matrix as the

evaluation design for assessing TAOSCORE.

Following notification that the design had been approved by the three

parties ( District, Division, U.S.O.E.), the evaluator submitted to the Project

Director a four-page analysis of the proposed program components. That "working

paper" identified approximately 40 elements about which the evaluator would be

seeking information to assess the program components.

The educational program audit-matrix is an evaluation design conceptualized

to assess three dimensions of research and development projects. The assessment

dimensions are: (1) program objectives, (2) program components, and (J) program

7) perations.
The audit-matrix utilized for assessing TAOSCORE is presented as

Figure 3 and each pf the assessment elements is classified underjeach dimension.



Program

Objectives

e

,r

Program Components;

Figtire 3 -- TAOSCORE Career Education i'rogran, Audit Matrix

Program Operation Assessment

(a) Effectiveness of Administration

(b) Supervision

(c) Organization

(d) Materials

(e) Strategies

.(f) Changes in students behavior

(g) Changes in chool district

Program Components Assessment

Each of the four TAOSCORE program components specify three or more activity

elements to be accomplished.. Specification of those elements was presented

earlier n this report under the heading of "progri.m" and will not be repeated I

here The audit is designed such that information be developed for each element

to determine the extent to which each was accomplished and that a qualitative

judgment be reported. Qualitativejudgments are formed by overlaying information

acquired relative to the program operations elements with information acquired

about a specific program element.
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Program Objectives Assessment

The program operations assessment and the program components assessment

are overlayed against the program objectives which include:

(1) to develop amd implement an elementary school program designed

to increase career awareness;

(2) to improve guidance and counseling services at all grade levels

with special emphasis pr-career orientation and exploratory

.experiences for junior high students;

(3) to provide job preparation in occupational areas for grades 10

through 1/ with special emphasis on the utilization of work

expe;ences and cooperative educational opportunities; and

(4) to establish a placement service to insure the placement of all

existing students in a job, a post-secondary occupational pro-

gram, or a baccalaureate program.

Each of the 'program components relates to one or more of the program

objectives; therefore, by bringing information from the program components and

from the program operations to intersect with the program objectives, plus

other audit assessments, the program objectives are thereby quantitatively and

qualitatively assessed. The presentation format of all assessments will be-

such that the program objectives become the evaluation focus.

Other Audit Dimensions

Other audit dimensions include bringing information to bear upon:,

(1) extent to which the three parties of the contract met their obligations.

(2) accuracy and quality of documentation relatJ.iig to program methods

and management.

(3) impact of program personnel upon professional staff of the school

district.

(4) provisions made by project management for meeting transportability

requirement of the projects research and development efforts.
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The Process

The Career Education Program Audit Matrix was zpplied to the Division's

"letter of assurance',' dated October 15, 1971. That letter established Taos

Municipal School District as New Mexico's demonstration, testing and development

site and further established the program objectives and operational specifica-

tions for the project.

The Project Director was provided the E;haluator's analysis of the Program

Components aad was asked to off er,information relative to the more than 40 items
4 '
;

identified. The Project Direc't9rand the Evaluator again met to establish mutual

underdtanding of the items and the kinds of information that was being sought.

Subsequent.to that meeting the Project Director provided a detailed summary of

exceptions to the proposed Program Component Assessment. In each exception he

provided both authorization and/or rationale. FUrther, he began providing the

the Evaluator with Quarterly reports, concept papers, development materials and

other information relative to project activities.

Arrangements were made for the Evaluator and his Associates to visit the

Taos School District for the explicit purpose of interviewing teachers and other

district staff.members, gathering pre -test dr:a and obtaining copies of Meeting

..,+-a-genda-,- memoranda, and other in-house documents. Analysis of those data and

documents was made. Post test data were later received from the elementary

1 schools and the senior high. school. The junior high school counselors did not

give a post-assessment instrument despite the plans to do so, and despite intentions

expressed by she counselors to the Evaluator and his Associates that they would

provide the post-assessment data.

Weati)er prohibited interviews with three teachers and the principal of
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one elementary school. At the request of the Project Director, the principal

selected three teachers for a mail questionnaire and those instruments were

sent to the principal and the teachers home-addresses. Therefore, each

principal and one or more teachers at each level (1-2, 3-4, 5-6, junior high,

senior high) of each school site were interviewed by the Evaluator and/or his /

Associates. A openrended semi-structured inteiwiew questionnaire was developed

and utilized for each program component. Junior hi school and senior high

school counselors, the district superintendent and w -study coordinator were

also interviewed." Copies of the Evaluator's questionnaires are provided in

the Appendices to this report.

The Evaluator provided the Division and the District an Interim Evaluation

Report. The purpose of that report was to establish a communication link between

'
the Evaluator, the District and the Division relative to the activities of the

Evaluator. Therefore, that document wr.viewed as a "working paper" that would

eventually lead to this fprmal evaluation report. Neither the District nor the

Division was required by.ccntract to provide each other or the U.S. Office of

Education with an Interim Evaluation Report, only the Evaluator's Final Report;

the Evaluator established this communication strategy.

That report was divided into four major dimensions. They included: (1) the

evaluation design, (2) a review of the evaluation activities and data collected,

(-3) a preliminary program assessmentland additional data needs, and (4) proposed

outline of the Final Evaluation Report.

The Evaluator and his Associates have reviewed all quarterly reports produced

by the project; content analyzed all interview reports and other field-notes

made during the visit to the school district; reviewed all agenda, memoranda



31

and working papqrs provided by the Project Director; made analyses of the

elementary sch,,,o1 pre-assessment and post-a,sesement data; maje analyses of

the junior high school pre-assessment data (post-assessment data not provided);

and, made analyses of the senior high school pre-assessment and post-assessment

data. It is upon those data bases that this report was developed.

The Findings

The following pages present the findings of the valuator and his Associates.

Information re] tine to each of the four objectives will be presented and other

assessment elements will then follow.

Elementary Components

OBJECTIVE 1 -- to develop and implement an elementary schdol program
designed to increase career, awareness.

Contracted activities specified in thepLoiect proposal.

(1) Hire Career Awareness Coordinator.

result -- Hired Mr. Paul Shelford, Jr.

(2) (a) Will search research- related literature on career education.

result first quarter'report so indicates (page 12), materials noted

by Evaluator in Project Director's office indicates materials

were gathered.

(b) Will identify ongoing elementary career adeation projects.

result -- quarterly reports so indicate. First quarter report lists six

cities visited during February f972, for the express purpose of

this activity. Also, other quarterly reports identify other.

visits and communications. It is evident to the Evaluator that

the Springfield Oregon Career Education Project was the most
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impressive to the TAOSCORE, Director since many of the activities,

materials and strategies seem to be adapted from that project.

(c) Will identify promising approaches, techniques and materials.

result -- evidence of eclecticism exists in quarterly reports number 1 and

number 2, especially as relates to the Oregon project.

(d) Will select committee of 6 Leachers; one from each grade level (1-6).

result -- Career Awareness Committee composed of one teacher representative

from each of the fie elementary schools, plus the two elementary

counselors ( one is 1/2 time project supported), two principals,

. and the Project Director.

(e) Committee in (d) above to:

.(1),deve1opcurriculum revisions to incorporate career awareness in

elementary grades.

result -- the committee did not take charge of curriculum revisions because

no stated elementary curriculum existed in the school district.

However, through assistance from the Research Coordin, i g Unit,

a professional text writer was employed to develop a Curriculum -

Careers Integrative Matrix for the Taos Schools.', That activity

was later expanded to include elementary teacher'S, guides for

Career Education.

(2) experiment (Spring 72) with a,variety of techniques and materials.

result -- marginal during Spring, 1972. Committee's Lime spent trying to

define Career Education. Above materials became focus during

Fall 1972, coupled with materials purchased and leased from

commercial sources.
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(3) work full-time. (July, 1972) to structure complete career Education

Program (K-6).

result -- due to budget restriction and summer commitments of staff, time

was,adjusted to first two weeks. of. June. June was spent preparing

for, nil-faculty 3 day workshop in August.

(3) Hold in-service workshop for elementary teachers devoted to Career Education

(August , 1972). Presentatiop to. include specific techniques to be used

at each gt;pde level during September, October, and November.

result -- Workshop held. Specific training not given. In-service craining

given duri-.g October and November for uses of SRA and Britannica

materials.

(4) Provide in-- service usistance as needed to train teachers.

result -- marginal. 100 teachers is a long way to spread one man's time

on such an intense undertaking. It is obvious from the interviews

with teachers that they would have liked more coordination of

activities. However, that was interpreted in most cases to mean

more of the coordinator in their classrooms. Impossible.

'(5) Provide for periodical in-service workshops for teacher training.

results -- some in-service sessions held; not periodically scheduled.

(6) All five elementary schools will operate a Career Education Program

during the 1972-73 school. year.

result -- highly variable as a function of-individual teachers in individual

schools. Teachers received curriculum guides but interviews

indicated that they were only marginally used (also see self report

data below). Most eleMentary teachers interviewed said they

limited their class discussions to jobs found in the Taos area.



r

34

More will be said about thid dimension of the elementary program

in the teacher - interview section.

(7) Pre and post tests will be used to assess the effectiveness of various

treatments in terms of student outcomes.

result -- pre and post assessmentS'were made only relative to the Self

Awareness, School Awareness, and Career Awareness inventories.

Individual or common treatments, if evaluated, were not reported.

Although the instruments are probably best used for guidance.

<instructional) some,of the findings 'are reported below.

Pre-Post Inventories (Students).

Each
*
level (1-2, 3-4, 5-6 and Special Education) of the elementary schools

gave a student inventory during September 1972 and the same instruments were'ad-

ministered to students during May 1973. Teachers reported both the pre and post

iesults of students; responses. Thoseclaas summaries were then'aiialyzed by the

evaluation team. Each questioR was compared for numerical'and percentage changes

from the pre-assessment to the post-assessment. Only changes in,responses to
. -

questions computed to be greater than 10 percent are reported.

Level I Grades 1 and 2)

22estion V A., Teacher asked: "How'many of you have a job you do at home to

help?"

ir'll10.2 percent more 1st graders responded by raising the, hands during the

post-assessment.

Question VI While each 1st graTer as drawing a career-related picture, di-

e.,

rected by the teacher, the teacher was.requested to make and report certain

observations.-
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A. How many -(students) seem to be copying neighbors ideas?

i

Teachers report 10'.2 percent less copying during the

.

opptItssessment.
._ /

C. How many students can interpret, their ideas, about,tKir career verbally

to you or the class?

Teachers report 11.5 percent more.studentS capable of verbally inter:-

preting Ideas about their career - drawing.
I

Na questions given to second graders had response hanges greater than or

hqual to 10 percent. Level I students surveyed: .1st rade--243, 2nd grade--209.

Level II (grades 3 and 4)

Question I A. How much do you like yourself?

10.1 percent lebs,of the 3rd graders reported, "I can't read this."

C. How many friends do you have?

10.7 percent less of the 3rdgradees reported "nonh".

Question III A: Do you like school?

16.0 percent-less of the 3rd graders reported "yes'.

C. Write what kind of work your mother or father does.

17.5 percent more 3rd graders'could'write their mother's and/ or'

father's occupations.

D. Do, you want to work when you grow-up?

"16.8 percent more 3rd graders reported that "I can't read .this."

Question IV B. Do you make your bed?

16.5 percent more 3rd graders reported "I can't read this."

C. Do you hang up your clothes?

12.5 percent more 3rd graders reported "I can't read this."

Question V A. What kind of work do you want to do when you grow up?
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1,8.7 percen: 3fd re,,;ondcd to a :reativo choke, 1 .1

, percent 1e55 vesponded "1 can't read this. and 10,6 percen-t more

reported "1 don't know."

Q'Icqtiol V B. now much school will you need for our job?

14. pereenr. :'of7e 3rd graers responded "more than high school".

C. now much Money will your job make the first year?

10.4,ftrcent r:ere 3rd,graders responded "about 5 000" yhili% 17.3

percent less reported "about $10,000".

D. Write the'Aames of two kinds of office jobs.

a

21.3 percent more 3rd graders did so an the post-assessA and 25.4

percent lest fared to respond.

- / .

E. Write"che names of two kinds of forestry jobs.

34.4 percent les' ,f the 3rd graders failed to respond While 23.1

percent more listed two kinds.

F. Write the names of two kinds of tourism jobs.

28.8 percent more 3rd graders identified two kinds on the post-

assessment and 12.7 percent more identified one kind.

The foutth-graders responded differently (10.0 percent or more), on the post-

assessment instrument as follows:

15.4 pant. :1:_ss reported liking Ichool.

III,C 16.7 percent 1e2s reported 'I can't read this".

IV.0 15,8 percent mere reported that the "sometimes" hang-up their clothes:

V.A 21.5 percent more reported "I don't know" to the question about: what

kind of work do they Ynnt to do when they grow up.

V.D 28.7 percelgt reported two kinds of office jobs.

V.E 36.1 percent rore reported two kinds of forestry jobs.

V.F 36.1 percent more reported twoAkinds of to ism jobs.
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One coul(Conclude-that all level TI students (3rd and 4th graders) were

more career aware, at the end of the school term than at the beginning, in at

least three occupational areas -- office, forestry, and tourism. Respondents

included 168 third graders and 227 fourth grcdcrs.,

Level III tgrad'esj and 6)

Question I R. How do you feel about yourself?

17.2 percent less of the 5t1rgraders reported "I like myself most of

4
the time" on the post-assessment .

B. List al.1 the things you do well.

15.2 percent. more of the 5th_g*ad a reported 4 things and 25.8 percent

more reported 5 things (the number of spaces fiyailable).

C.. How do you feel about other people?

16.6'percent less 5th graders' responded "I wish more people liked me,

because I like them."

alestion II This c'?aeion was designed so that part A would be answered

on the pre-asses m.0ent, and paft B was to be answered on the post-assessment (see

instrument in the Appendices). However-, directions were not followed by all

5th grcd.rs -- some responded to both parts both times. The following conclusiofis

are drawn from the responses to both parts A & B.

.(1) About 55 percent of the 5th graders thought school was "okay" in

September.

(2) About 26 percent of the 5th graders reported in May that"they thought

school was "quite a bit better'this year than other years".

(3) About 27 percent of the 5th graders reported in May that they thought

school was " a little bit better than other years".

(4) About 33 percent of the 5th graders reported in May that they thought

school "is still a drag!"
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Question III Fifth grader student respepses for this question were very
. .

curious. For some reason, 25.5 percent less students reported their father's

occupation kand 17.4 percent less students tepor ed their mother'seoccupation on

the post - assessment. Yet, they were essentially unchanged in their responses to

1

what they thou ht about their parent's occupat:.ond\. It could be that students,

haviv studied about various occupations, nee sea their parent's occupations as

being .Ifavorable (to list for others to know) but ..eluctant to report them as

\

such. However, the evaleation teamteraws no such conclusion, the teachers could

1

better interpret the responses to these questions. To part D of this series of

questions, 5th. graders responding to the question "DO you think some kinds of jobs

aree-better than others ?" 15.2 percent more reported that "they are more respected"

and 25.8 percent more reported "they are lesseclangerdUs.

Question IV B. Do yoti these jobs (at home) Without being reminded?

18.5 percent neee 5th graders reported ''never" on the post-assessment.

D. 15 percentmore 5th graders _reported knowi /g of ways to earn monrev

outside the home in May UM they did in eptember.

Question V 1.5.0 percent more 5th graders listed l ways to find a job on

the post-assessment while 17.4 percent more listed 5 ways. 11.3 percent more

thought that they would earn between $10-,000 and $15,000 their first year of

employment after they were settled itt.o an occupation and 1r.8 percent less

thought they would earn_over $20,000 that first year. Also, 26.5 percent-more

coul!dlist 4 things most ielportant_for people to buy with their money when asked

in, May than when asked in September.

The sea es of questions asking students to list 4 occupations related to

Business and Office,- Forestry and Tourism ehowed.that in May, 11.1 percent more
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knew 4 Business and Office occupations, 32.5 percent more knew 4 Forestry occu-

pations, and 20.4 percent more knew 4 occupations related, to Tourism.

The six-h grad&s responded differently (10 percent cf,ir more) on the post-

assessmen't,as follows:

I B. 14.8 percent less listed 5 things they could do well.

II A. 16 percent repcittfd school to be "a drag" in September while about

12.2 percent thought so in May. Over 60 percent thought school

was a "little bit" or "quite a bit'''better this year than in other years.

Sixth graders did not show the reluctance that fifth graders demon-
,

strated in listing their parent's occupations on the post-assessment.

However, 13.4 pe-ftent_more said in May they "don't care" about Lheir

parents changing jobs and 14.0 percent less "no" to the wish

that their parents would change jobs. Obviously 6th'graders are

More sensitive to their parents occupation but attempted to hide

their sensitivity in "don't care" or they are more liberal
)
in

judging their parents occupations. This observation is reinforced

by the question, "Do you think some kinds of jobs are better than

others". In May almost 18.5 percent more students responded "yes".

The increase in responses were about equally distributed throughout

all 5 given categories. And, 17.7 percent more had given thought to

the question of prefering to work with people, things, or ideas.

. IV. About 10.5 percent more knew of uays to earn money outside the home.

V. About 10.3 percent more knew of three ways to find a job, the increase

causing decreases in upper categories. This change may be a r.lre

realistic perception of how one finds a job. less (11.8 percent)

thought they would need college training and more (13.2 percent)
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thou6C they would need technical school training after high school.

And, 17.4 percent less thought.they would earn under $5,000 the fir:;t

year of employment while 13.8 percent more thought they would carp

between $5,000 and $10,00.

About 20.8 percent more students could list Business and Office

occupations on the post-assessment with the increases evenly split

between 3 and-4 specific jobs. Almost 30 percent more could list

Forestry related occupations, but the major increases4were those

who could list 4 specific jobs. About 22.5 percent more could list

specific Tourism re' -Ited jobs during May than in September.

It was stated at the outset of this analysis that the pre and post a'ssess-

ment instruments are probably best designed for instructional guidance for teachers.

That opinion is unchanged. They do provide some small insight intO student cogni-
.

tive changeS in the three occupational areas assessed, More students knew more

about Business and Office occupations in May than they did in September, And further,

they seem to be:inore sensitive to their parent's occupations.
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Elementary Teachers Final Evaluation

During the month of April all Elementary School Teachers were asked

\.
to 'complete a final evaluation questionnaire (see Appendices). Sixty-four

of the sixty-six elementary teachers provided completed questionnaires

representing a response rate of 97 percent.

The final evaluation_uuestionnaire contained 10 questions which were

multiple-choice and 2 questions were open-ended. A few of the items were un7

_answerable by a few-teachers. For example, r -stions which asked teachers

to compare
A
educational issues of the current year with other years were

not answerable'by beginning teachers. dowever, no question had less than

a 76 percent response rate. Also, the multiple-choice selections were

found to be .adequately distributed in that no bias exists relative to place-
,

ment of selections. The majority responses were distributed through all

selection categories--almost equally.

Questions and Analysis

C

Ql Compared to other years, student absences this year have been---

A: No perspectivp was determined for this question. The responses

were-eenly divided into three categories: nigher-Same-Less

In general, students' reading skills this year have - -=

A: 65% noted. that students "progressed at the expected rate".

Q3 In other curriculuM areas, (Math, Science, Social Studies)

students have accomplished---

A: 53% responded "the required amount as expected". Howev
7

the distribution is skewed toward tire "more than expected"

categories. Only one respondent thought,students had accom-

plished, less.
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04 Student grade averages this year have---

A: 50% responded that grades "remained about as expected".
4

20% thought students grades had "increased over previous

years"(primarily 6th grade teachers) while none perceived

a decrease.

Q5 Discipline problems this year have---

A: 53% said "remained about the same as other .years" while

approximately 32% thought discioline problems had "decreased"

(primarily 3rd grade). f&-'6f the teachers reported an "increase".

Q6 Do you feel that most Of your students have developed greater

confidence in their o;o1 alAlities this year? (more than usual)

A: 60% said "yes"; 6% said "no"r others checked "don't know".

Q7 Do you feel that your students have exhibited more independence

and initiative in the classroom this year thanin previous years?

A: 61% said "yes"; 13% said "no"; others responded "don't know".

The fl.fth grade teachers were about evenly divided between

"yes" and "no".

Q8 Do you feel?that your students have developed new career interest

this year?

A: 61 % said "yes"; 11% said "no"(all 2nd grade); and 10% responded

"don't know".

Q9 Which teaching method option did you use mist?

A- 67% checked "combination" with the remainingrespenses equally

divided between "Guided-Freedom" and "Teacherentered". The

majority response was also a majority response for\all grade-levels.
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Q10 What percent of the suggested career education activities outlined

in the TAOSCORE Teachers Guide do you think you used?

A: No majority response was given although this distribution

indicates that approximately 61% of the teachers use between

25% and 50% of the materials in the guide. About 17% of the

teactters used-l.e-ss than of the materials and apprw. mately

6% of the teachers used about /5% of the materials. None

reported using 300%. Grade 1 and 2 teachers seem a the

highest users; Grade 3 teachers are about evenly distributed

between 25% and 75% vase. And, grade 4 and 6 teachers are

about evenly distributed around 23% use. 7 out of 8 grade 5

teachers reported 25% use.

Q11 In your class, what have been the highlights of this year's

TAOSCORE Career Education Program?

I.: The open-ended responses centered around the films and

reading kits.

Q12 In your opinion what have been the biggest problems?

A: One general response (minor in number) identifies lack of

-coordination with the overall curriculum.

The three major thrusts of the eler.entary component were: Self-awareness,

school-awareness and career-awareness. The 12 item Teacher Final Evaluation

questionnaire was factor analyzed into the three component categories.

Therefore, teachers' perceptions of the relative success of Cie three

thrusts nay be analytically determined.
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Self-Av-arenecs

Teachers reported that they believe students to be more confident

in their own abilities this year and to exhibit more'Tndevendetwe than

in past years. A classroom management problem (dicipline) often

associated with the exercise of independence and self-confidence by

elementary children was riot positively iwiated. Although no statistical

significance can be attached to the responses, it may be satisfying to

parents, teachers and administrators to observe that "a15out the same"

or "less" discipline p.oblems were reported as eledentary students were

perceived to have excercised and exhibited more self-confidence and

more independence.

SchoolAwareness

Questions on tha TeaChers' Final Evaluation form relating to school-

awareness are of two kinds--s'-odent bghavior and,student achievement.

Student behavior was questioned relative to absences and discipline

problems. Student absences were asessed by teachers to be "abdut the same"

as previous years. Responses to the 5 point scale were normally distributed.

Therefore, no conclusion is.drawn in this respect. Althou& 53% of the

teachers reported discipline problems to be "about the same as other years",

only 5% reported an "increase" while 32% reported "less"; 10% of the respon-

dents did not report on this item. It seems fair to conclude that elementary

teachers felt, they were confronted with "about the same" or less discipline

problems this year,,,,,,Obviously we are not prepared to relate this difference

to the Career Education Projec4---too many variables intervene that prohibit

a cal fe and effect judgment.
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Acaderically, teaclers reportel students to he ri c1C ing "about as expected"

as was their progress in other curricular areas. Grade' averages, however,

were reported to be "about the same" or "hither ". The sixth grade teachers

reported (2 to 1) higher student grades- this year.

From the teachel-s reports it is very difficult to draw any inference

about School-Awareness on the part of students. We do have subjectie data

(teachers interviews) that does provide some insight on this project

dimension. That data 's reported elsewhere in this report.

.

Career-Awareness

Two multiple-choice questions and two open-ended questions on the Teacher's

Final Evaluation questionnaire assessed Career Education. Sixty-one percent

of the teachers reported that their students have developed new career interests

this year. Onl? 11% of the teachers felt that their students had not de-._

veloped new career interest and those teachers were primarily 5th grade

teachers (Of the seven 5th grade teachers reporting, 4 answered "yes" an;c1
'-1-

3 answeref "no") . Furthers it seems that between 12% and 37% of the

1,_

TAOSCORE Teache_'s Guide is being utilized. It would-seem fair to say

that more effort should be made to exploit the use of the TAOSCORE materials.
4.

Teachers report extensive u.se of reading kits, films, etc., but

use of the- Teacher's Guide. Perhaps it is because it is the first year

and printing delays created some disfunctions. It would seem profit-

able to hold an inservice session during pre-school 173-74 to acquaint(re-acquaint

teachers with the Guide. Also, it is suggested that a similar question be

asked next year. And, the Guide's author m'ay provide added insight to this

prcblem area o nce `her product ..--.1uation is completed.

agamallamm,
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Finally, the proposal stated- -

(88) Analysis of outcols will be made at the end of the school year and recom-

mendations made for revisions and refinements in subsequent years.

result -- The Evaluator cannot assess this project responsibilityeete to

the time of this report. The best assessment of this activity

could be made from the Project's Final Report.

Interview Results

Most teachers interviewed had received a ,copy of the curriculum guide;, but

in discussing the material therein, it appears that few if any .of them followed

the guide closely or in any sequential pattern at all. One. teacher complained

that she couldn',t use the guide; but most teachers acknowledged its existence

intheir room as well as the fact that they had utilized it. In the rural schools

visited, discussions with teachers-suggests that they were not utilizing the guides.

In line with a general concept of career education at this loiel--that is,

Career and Self Awareness, teacher! 't the Taos School were aware that they were
4

expected to channel their instruction in that direction. However, beyond- he

general goal of "awareness", most teachers Carried through their instruction in

a variety of ways--not all of which suggested that a uniform scope and sequence

program by grade levels was in existence-.

By and large, most of the elementary teachers from first to sixth grade

said that they limited their class discussions,to Sobs Sound in the Taos area.

One educator said that (he/she)took the Taos telephone directory and used that

as a frame of reference in relating to Careers. Other=, such as one first grade

teacher stated that (his/her) emphasis was on the "...promotion of a more positive
0

self," and that what jobs were discussed in class were those based around students
,

parents and the cot.munity. :This suggests that the concept of Career Awareness

No reason was advanced "sy the teacher as to why she couldn't use the ,g4de.
.
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was more eas y incorperared, into a- aeries pf s)cia1 studies units in the early

elementary grades which emrhasize the community, the home, and the parents' job

roles as the-frame of reference. Such a development is also an objective of the

lingual program which stresses a particularistic approach in instruction, especially

it the rimary grades.

A model emphasized by the Director of Career Education which calls for an

ever expanding horizon in terms of careers at the elementAy level suggests that

those teachers in the early primary grades were best able to incorporate into their
42

curriculum the intent of career awareness. Those teachers at the upper grades,

however, either were not completely aware of a need to broaden their career units,

or they .felt that such an approach was not warranted in their programs. Failure

to build and broaden on the concept of career education appears to be the case

I in the upper elementarr-gradea.
_Y.

Techniques utilized,in-the proOam suggest that those teachers who are.,

able to "build on" any program's objectives- -and -to plan a good program--did so,

while others made use of no new techinque regards to this program--or pro-
,

bably for that matter, for any other,new_program to date. Mest,teaehers inter-

viewed stated that they utilized small groups with discussion and reports

emanating back from group leaders to the class. At one school, the teacher-

principal developed an index listing of all jobs available from a Caieer,Education

publication. Students completing other assignments ahead of time were encouraged-

to use "free time" in researching and reporting on different jobs to the class.

In another school, one particularly innovative 6th grade teacher had hersstudents

checl want ads in the newspapers for different job listings. Students were asked
P

e;-

to' choose a profession which they were interested in and to report back to the

class. incorporation of the concepl of Career Education into other subject areas
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roduction to prospective

emP]oers, role playing job interviews, and personally soliciting outside

speakers for the class. /Incorporation of the concept into the'area of mathematics

was done by the students exploring.and reporting on different school district

salaries for teachers.

EvalUation of classroom progress 1i the curriculum area appeared to be very

subjective at best. Lower as wellas' upper grade teachers slated that their pro-
.

grams were successful because their students .ow had a better self-concept then

i before. When asked to elaborate or to give tangible examples of success, none
/,

seemed able to do so.

Services'

Teachers at the elementary schools when asked about their contacts with the

Director of Career E'ucation stated that their major awareness of his program

had taken place in Augutt when they had participated in his. n-service workshop.

Since then, their contacts with his office had been in the form of small bits

of literature which flowed from his office to them. At one rural school one of

JP%

the teachers claimed to have never seen the,Director in the building this school

year. (The Principal who is headquartered at another school denied that claim

and statr- that he had been to the school at least three times at year.) lt

appe- the two rural shcools,have the most probl*ms when it comes to receiving

adequat, schOol services of any type. There is no mail service within the schools,

and if teachers request materials, it is picked up by the building principal when

he's in town. Such services as adequate ,filar delivery or any other planned

delivery is not functional to those schools. Finally, evidence from teachers in-

dicete that the elementary counseling program is not as functional in the Career

Education area,as the quartrly reports might lead one to
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Xateinis

, For each pair of elementary classtwms in any of the districts' elementary

schopls an SR kit on careers wab Fovidcd as well as a _quid booklet. Additional

moneys ha:;e been spent for filmstrips and a warlety of films, but most of these

are to he found in :he Taos SC:hool, 1.1,br&ry which Serves as the A-V center for all

the elementary schools/ g6rly in the schepl year, there may-have been sore mis-
..

.

understandings as to what supplies and maters, s teachers were to receive tinder
,

li:ketprogram. In taPpng with teachers and asking_them,whatterials they need

for their Career Education program, often they referred to such things as,con-
.

struction paper, glue; tempera paints, etc.,--materials tc be supplied by the

District. This'may be the result of teacher misconceptions of what Career-

Education is all about.

Administrators

Principals believed that the majority of the teat hers were using the Teacher
3 ; r

Guides with success. However, they felt that some offerings in the guides were
.

not mtinent to the Taps community (e.g., visit to a perfume factory). Other

remarks indicate tnat ey had feedback from teachers relative to some perceiyed

irrevelance contained in the guides (the Evaluator takes the Opposite plvilOsoPhicill

stance on this issue since educaticn shoultcbe a. broadening experience that

larges one's understandings Le,yond his community. junior high principal spoke

' directly to that need for his students.)

The principls reported positive feelings aboUt t1e use of films and Ca,-eer
,

Awareness kits an,"-had observed teachers utilizing them. They further declared

that more materials could and would be used if availabe They further expressed

that their evidence indicates that teachers are integrating, Career Education con-

cepts into the curriculum and that compated to last year, there is more emphasis.
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Director who had given primary kate-directibn
to the project thus far; and Mr.' Bill Darnell,

newly appointed State Coordinator for Career
Education -- came to Taos to give a panel,dis-
cussion and to respond to questions on the theme
of "What Has Been Done, and How It Can Be Used."
These gentlemen could only stay for the morning',
but their panel was well received. It served
to emphasize the matter of state involvement
and backing to the project. They were also
able to point out that Taos was g4tting-a one-
year head start on the State Board of Education's
mandate'that career education would be implemented
in all elementary schools for the school year of
1973-74:

r

2. Mr. Eddie Martinez, localdirectok-of the
State Employment Security Commission, gave, a talk
on the economics of Taos County and the distinct
need for a complete program of career education
in the schools. He also, emphasized the need for
starting in the elementary grades in order to
establish a positive attitude toward preparation'
for the World-of-Work.

3. Mr. Glen Crane, Special Education Counselor
from the New Mexico Hagerman-Dexter School District,
made two videotape presentations of an outstandingly
successful career education activity that had been
cbnducted by a sixth grade_teacher, and responded
to pertinent questions. The teachers were broken
into two'groups of manageable size. Mr.. Crane was

paid as a one day consultant for his time and trip
expenses.

4. Dr. Gardner alternated with the other group
r to present his discussion of "Resources in Career

'Education."

5. The elementary group was introduced to the
Concept of the' Curriculum- Careers Integration Matrix
by the project. director, and was then broken into
grade-level groups for'in-depth discussions of the
materials proposed and projected. These groups were
led by members of theCareer Awareness Committee.

6. The elementary group was again broken into
sub-groups consisting of Grades 1 and 2,.3 and 4,
and 5 and 6 for demonstrations of the use of the
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.

this year on careers and self-awareness. Although some work has been done-in

previous years on/self-image Jevelopment, the activities this, year are more

pervasive and more intense.

In their opinions the program needs:

(a) .more materials and supplies (A/V and Literature),

(b) locally produced community resource guide,
k , .

(c) field trips and demonstrations, and

(d) a specialist to coordinate Career Education activities.

Librarians ,

Two library aides in the Arroyo Seco-Arroyo }iondo Schools were interviewed.

By and large they were uninformed as to the intent of the program except for the

fact that'they were aware that some materials and supplies in this area were

purchased. These were the SRA kit and some filmstrips which were to be found in

the schools' libraries. A third person interviewed - -the librarian at the Taos

School, however,'appears to be .a focal point inithe career education program.

While she has not actively involved herself in the instructional aspect ofvthe

program, s1e is responsible for the storage and utilization of district wide

'career education material for the district's elementary schools. In this role,

she'i has collected a wide offering of-literature, and films.

The librarian at the Taos School has developed a ISublication listing all

elementary texts and library books which have information regarding career

4

education at this level. This publication has been published, and a copy presented

to each of the other elementary schools. A film guide also listing films of

which 50 or more are in the area of Career Education has been published-and

disseminated to the outer schoola. Over 200 books have also been purchased

/
- I
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for this library in the'area of career education. 'Innovative materials such as

the King-Popeye Series on Career Educationare being tried out with students,y

the Taos School. The King-Popeye Series is a new ,comic book series on pareera

available for student reading. The stocking of materials in this area suggests

that this-in one particularly important focal point of he'project which is
Av

necessary, but if materials cannotbe made tope easily available to the outer

1

schools, then the ipteht of this central storage area may be dys4inctfonal.

Guidance and Counseling Component

Grective 2 -- to improve guidanckand counseling services at all grade levels
with special emphasis on career orientation and exploratory
expertenees for junior high school students.

Contracted activities specified'in thOprodectproposal

'(1) August 1972 -- part-t-.me counselors will be employed for service at the

elpmentafy school level.

.result -- Hired Mr. M.R. Pacheco, one-half of his salary is paid by prOject.

(2) During AugUst 1972 all Counselors of the school district will be provided

3 weeks ,.c.£ intensive training to include:

(4) familiarizationyith career development theory;

I

result attended two-day workshop.at New Mexico State Univeraity on Career

EduCatiofor State guidance counselors.

(b) opportunities to explore the world-of work and to gain_ appreciation for

the dignity of work at whatever
F

,results -; this diMension was reported to have be\ en discussed during a June

meeting with counselors and concluded.to be extraneous and of.no

value to personnel who had already held many jobs outside the

school system in past years and during summers. No lack of sen-
.

sitivity to all work was noted by the evaluation team during
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intervis with high school Counselors.

(c) orientation to responsibility of School,, to place students in a job,

a post-secondary training program, or a baccalaureate program.-
/

,

result -- reported to be the primary thrust of the workthon. Group guidance

techniques were developed co extend the career education orientation

to all students. A produtt cf the. workshop is provided in the
# '

appendices of the quarterly report covering the period from

July 1, 1972-to September 30, 1972.

The Project Director reported to the Evaluator in a letter dated February 7, 1973,,

that the Counselor's Workshop was cut from phree'veeks to one weq.k, due to'time

constraints upon personnel and financial. contingencies.

----- N .

(3) The in-service activities (including #2 above)'are to be planned and aerate!

w th assistance from State Department of Education and University of New Mexico

consultants. /

result -- the Project Director -reported that the workshop plans were evaluated

and approved by the State Department of Education, but no assist-

.-

ance.yas gained due to the heavy worhlogd of the RCU and the neg-
,

ative reaction to the Voc-ed Guidance Supervisor holding the

positiOn at that time. Also, funds werg lacking for consultants

T

although no one 4 UNM was considered,to be sophisticated in the

field at that tike.

The Project Director was probably right on all accounts. The

quarterly reports carry a general theme of)* dpprbciation for

competence,'giving credit where credit is due-and giving critique

where critique is due. The EvalUator checked with the RCU to

substantiate the Project Director's report; it is confirmed.
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of

(4) During'the 1972-73 school year/Counselors-11 carry-on a complete and

pxtl'culated program of guidance and counsoling:11 grade lev'els.

Model chpraCteristics include:
,.

..
.

(a) based on systems Eoncepts--evaluation and change process
Oilk. defined guidance criteria in terms of student behavior objectiv

(c). tress program objectives which were possible within ;esourees'of

articipating schools, and

(d) provLde corrective feedback based on evaluation of achlevements of'

the program.

result -- almost nil. It was expected that the State Department of Education's

53 -

4

Guidance and Counseling personnel would have such a model ready

for distribution to all public shcools (supposedly their communica-

tiori with.the RCU during he proposal writing when cooperation was

sought): The model is non-existent. The Project Director-
,

has however, in cooperation with the professional staff of the

Taos Municipal School District,attempted to articulate a conceptual

. .
..

.
-

model of career education an the role Of counseling activities'is

contained therein. That model will be articulated in the Director's

Final Report. The conceptualizaion is printed on the back of

the front cover of this retort.

(5) At the end of the 1972-73school year results will be analyzed and recommen-
.

4atioiis made for revisions and refinements.

result this element may best be assessed from the project's Final Report.

That docuillent will have the benefit of the Evaluator's report as

well''as critique from the professional staff.

Interview Results
V

Counselors a all school levels were interviewed by the evaluation team.
I

The semi-ar.ruc-ured open-ended questionnaire i provided in the appendices 0

this report. The analysis of those interviews given by school level.

I.

4
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A

Elementary -7 The evaluatiog team was not particularly"impressed with the

'answers given in response to intekview
C
questions. .The responses were completely

. -. .

.

..
r r -1--

.
,

given ai gen#Falities (even when probed) about the program, which suggested to

-1 ..
us that there -was. no active invofV'emdnt lone individual nor did (he /she) feel

)V

-responsible for utilizing any aspects of the career education Program-. The

quarterly reports generated`by the project present an entirely different view of
. .

the elementary counseling activities; however, the counselor failed to) make that

role clear to the evaluation team.

,ze
Junior Hip -- Twei junior hia.echool counselors were interviewed by the

evaluation team. The product of their participation in the August Workshop was

discussedin some detail. One of-the counselors was somewhat more guarded'in

(his/her) responses than was the otlier. counselor. However, the evaluatibn team

.did gain sufficient information from the two counselors and from teachers about

the counselors role to produce the information.outlined below. As mentioned
A

earlier in thi5Nport these counselors did, at interview time, plan to give a

post-assessment\instrument to the junior high classes although that was not

.e1

done. The informatio would seem to be much more valuable than the elementary

assessments due to the ale of junior high students and the fee t that the junior

7

high assessment instrumenta'sre much more specific and therefore lendthemselvea -

\

to greater depth for Pre- post analyses,:'

0
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Counselors -- Junior High

(1) Auguet career education workghopi

(a) ipiovided over view of the'program

04 directions for junior 1-..gh component of
\

grogram articulated

(c) additions made tiziassegsment .instruments
. -

(d) program ,objectives refined .

`(e) s:Ided'new dimensions to general counselling program .

,

(f) have seen some evidence of teachers using materiels/6fi occupations.

-,. (2) 'No job placement services:
..,

. --

He3;p.students fill out applications (Y.C.C., etc.)

.(3) No guidance model. from the state. .

. i

(4) Community, interest in careers other than cillege seem to be changing studentts

attitudes: However, college bound students-are more apt to seek counselling.

55

We do have more career inforation available this ran,

(5) Materials placed by project in library are beirig used. Need more career

information in guidance office..

(6) Group guidance sessions bffered as a result of C,,E: project:

(a) self - awareness s'

(b) School-a areness

(c) career-awareness and assessment

. Group sessions have led students to visit the guidance office. Especially

more 7th graders this year.

Assessment data kept in guidance office.
,

-(7), First week in May students will do research on a particular.career of interest

(8)

.(8)

--assignment of las t group session

Taos community is demanding more Vocitecheducation.

School enrollment -- 850

A
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Junior High Counselors(continued)

Si

' o f

(10)' Drop-out rate-- 1 1/2%, principal' causes- -home.,, ot4er external

.3

(11) Opinion: Career education will help reduCe drop-outs.

"As C.E. comes into focus, negative attitudes Of teachers will change.
*"

(12) Recommendations: (a) more C.E. classes (only 1 p 850 students)

(b) more materials

It would

- As best as we

ppcess not a

(disfuriCional

tration activ

(c) extra counseling personnel to assist with career

' guidance 4

be difficult for the, evaluation team to accepq recommendation, 12'(c).
)r

can understand the thrust of career education it is an integrative -

56

separate program; therefore, that recommendation would be entirely

Perhaps the counseling staff should be relieved of some adminN-

ities if indeed time prohil-Its their groUp guidance and occupational'

O analyses for the benefit of junior high students. The latter seems to be amore

productive role foleschool'counselors. No evidence existed that pre-assessment'
.

forms were used in individual counseling sessions.

The im pression gained was, that the instruments were "filea" in the counseling

office. For what purpose was never made clear. %,

Sehior High -- The evaluation team interviewed both high sthool guidance

counselors. They were very much open'in their responkes to questions, were assessed

I

to have been systematic in their career education activities, and were found to

be very positive about integrating career.edtication concepts into,.,the counseling

pro in cooperation with the school's administration and faculty. There was

evidence that the project produced assessment forms were being used in group and

individual guidance sessions. An outline of the interview report follows.
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Counselors -- High School
. .

(1)
1

August in-service workshop:

'
-

(a) inforlation aboutproject;

e (b) formdlate guidelines for.incorporated conCeptal

,

-5/

(c) overall program articulation.
.e .

(2) Student placement.-- haire coordinator in high school.,....)

(1? More students seeking more career information this year.
-"u. I

(4) Have evidence of teaghers using career educatlion materials and concepts in
A

(5) Opinion: sophomores till binefithost through reinforcement..

(6) More career centered activities in gUidance this year Over last year.

(7) Drop-out rate about 2:27. (see principal interview).°

(8) Changed scholastic audit form:
,

1

4

their classes.

from: "Do you plan.to go to college? ".

to: "Wha't is your career choicer

(9) No State guidance mddel. (orily° regulations and check tests)

1(10) Group guidance:

(a) all English classes'(self-awareness, school-awareness, career-awarenes

assessment);

(b) occupational information provided;

\
,-(n) files kepi on each student;

(d) occupational exploration kit highly functional;
(

(e) assessments tin (a)) kept in student folders for guidance information.
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- . _ - V-
Junior Hip School Exploratory aperiene s ,

1
. ,

During the planning phae of the project it was decided that a career. eduCa-
, .

tion instructional thrust should be 'made at both the junior-high and senior high r
_._

%,...

0 . ,

levels. A'year-long Career Development Course was instituted at the junior high

...,'

..,

'school for 9th grade students and other teachers -were encouraged to, use the
,

.

specially developed Teacher'swGuide in their re
,

gular,instructiorial classes. The
6. t A

.

evaluation team interviewed teachers and administrators, to determine the extent'

. to which career edycation concepts were being employed at'the junior high school.
. ,

The findings of those interviews are reported below.

Teachers

Juniiir High School Level.

A. Curriculum

t The extent of curriculum revisions to incorporate career awareness in/the

classes was varied and relative. Varied in the sense thatin some cases no revisions

were made to instances.where tours and trips were made part of the curriculum. The

nature of the trips consisted of visitikg certain businesses in the community

(hanks employment Office) and talking with the different employees about their,

particular careers., 4

The-general consensus at this grade level was that the teaching staff had

been practicing "career awareness" throughout their teaching careers'. The only

difference being thinow they were more aware of the "career.awareness" concept

and emphasized more wherever possible.

The curriculum revisions were relative to the nature of the class. ,In some,

, classes (history for example) no basic revisions were made due to the course.

content; while in other classes (typing) the nature of the class lends itself '

to more flexibility to incorporate career'awareness.
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B. Services -Projects
,

The services ielevant to career awareness we're basically in the form of

59.

prOjects. The teachers initiated prbjetts relevant to the specific classes.

cV
. % j

The thrusts of the projects consisted of studantsgathering information about
.

careers that were of particular interest to them.- The students would

. ,

ort their

findings'orall); tb the class and the class would', engage 4n a,discussion of that

-
. , ;, I ,

particular cared*. Students were encouraged to know enough about their particular
. ,

.
1

careers of interest,to respond to any-Ruestior proposed by their class members.'
. .

.

C. Materials
I

The materials utilized at the junior highschoo/ level were primarily films

,,
,

and film strips provided by the Career Awareness Project Teachers, depending upon ww

1 , 4
.

.

the nature ofiheir classes, utilized career posters relevant-:to their curriculum'.
.. / ,

. m ...
'0.

Very few teachers utilized the teaches manual prdvided by the Director of Cateer

_

Education. In'one case a teacher used Jobs in Your Future by the Scholastic Book
. .

Service.

D. The Caieer ZOucation"Development Course instructor has developRI a.series of

units based on careers and jobs. Among these unit offerings are:

(1) :,:the filing of job applicationd;

() -self awareness projects;

.(3) personal'interest projects.

X4) unique and different jobs (e.g. oceanography):

An amount of ,time is allocated to each of these thrusts when developing the clas41.

program. This instructor,stated that a series of speakers, had also been scheduled

for the class on a once-a-week basis. Individuals speaking to the class included

local bank personnel, the Director of Voc?tion Rehabilitation, the local'
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.

V . 0
0

.

Welfare Director, poli6emen, the'head nurse olthe local hospital, the County Agent,

r ---

doctors, and lawyers.

Small group discussions weirre also utilized in the instruction of the class.I,
Evaluation 1pf students' gr

assessed quality of workb

owth in the area was measured through completion and

oks assigned, and by personalized files which all students

*were requested to maintain.

ServiAec s rendered appear to lave been similar to that listed for the

4
elementary teacha It does appear, however, that the junior high, career

educatior)teacher was visited

he seemed to be more familiar

eilte often by.the Director of the program, as

With the model' of Career Awareness and it's gOels

for the different grade levels.

E. Junior High "-librarian '

(1X .16 films in continuous use (especially career education glass

special education class).

(2) flfilm strips -- "not as much use; teachers seem to like sound etter.'"

(3) Evidence that teachers are assigning students reading in career fields,

especially Career Development class.

(4) EVidence that students are using career education books -- many free

materials -orde ed this 'year.

\--As.se: F. Junior High Principal' ssment

Activities

(1) More community involvement this year (had professional writer, among

others, speak to students).

(2) Field trips into community following class ewPrcides (bank).

(3) "More career related instructional activities this year as a result

of the career education project."

5

4.
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(4) :Teachers have better bulletin boards; etc. ./

(5) Need field trips out-of-the-community to broaden.career orientation,

1 '
,

Grades 10-12
4

Program Component ,

--- =1

Objective 3-- to provide _job preparation in oCcupational areas for grad,!A
10 through' 12 with sPecial emphais OA the utilization of
,work experiences and cooperativ e education; opportunities./

.

Contrac ed\activities ecified'in the ect ro °sal,
,.

A

ay August 197 -- Director and_ Work-Study Coodinator -will locate.employment

s -

stations for students enrolled in vocati4a1 oror cooperative
.

.

programs. (crite'ria: 1 hour, related Classroom experience and, one-half
I 4

school-day for employment.)

result t--Th? Project Director made an-exception-to the criteria f9r-

participation since the Act,goVerning,Part G Funds for: the project'

specifically states that a studentshall3partieipate in A 27hour"

voe-ed class and work 2 hours per day for a maximum of 15-hours

work per week. .

The pork-Study Coordinator was hired (through project fumils)

during the-summer to aolicit etpldymentopportunities for high ?col

students.The results of his activities are reported in -the quaaterly

report covering that period.

(2) Hold 3-days in-service programs; planned and operated by Direct() nd State.

Department of Education staff, to involve:

(a) community business persons, and

(.b) high school staff.

/.

result -- (a) not included; evidence from 04terlyreport-g'indicate Project

Director spoke to various comhunit busTnessmen!s oiganiiations-
. 0..

explaining project and.soliciting their support.

$
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(b) Project Director repOrted that funds were insufficient for

6ree days of in-service programs. All ittended a one-
. te.

1

day workshop.

---i.,

(3) Model -- the proposal describes a Career Education model to%e developed.
Ifr .r

i
,result -- done, at least at the conceptnal.level (see back,of front cover,

1

this reports). It is expeCted that the model will be articulated

in the Pro4ect Directorl-s Final Report.

Arth,igh not specified in fbe'prolect proposal', an instruction program wasc

.

established at the high school addressed specificaliy toward carder education. .

' the 'toe...Semester course entitled Career Education was developed and taught by the

. .

Chairmah of the Social StIldis DepartieAt. 'Also
e

it became-an intent to extend
.

.
, ..e .

.
.

_

the awareness 't
,
heme throughout he high school curriculum. 'teachers reported

. .
0 . I

. ."- \ .

moredi interviews that in- service slay aped impdtus toincorpora!_e more career

--
examples into their particular programs. For example, one teacher reported,

1

t. V

"I-was doing somethings before, butbave.become more'aware to do more relating
.1

(of program) to careers."

. -

Senior High School: Pre-Post Results

: 4

Selior high school students were asked to complete the three proj,ect-d igned

.

-pre-assessment inatrumbnts.#t their regulArly'scheduked English classes dyring

Septethber of 1972. The high *school guidance counselors administered the fotms

_Self4=Awareness, School Awareness and Career Awareness -- and maintained the
,

completed forms'in the choolls guidance office. Interviews with the two senior

...high'schOol"counselors fevealed that they utilized the three firms during indivi

dual and group guidance sessions With students. Copies of the three forms are

provided in the Appendices of-this report (see TAOSCORE/GG-1, GG-2, GG-3).
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Eight items from the combined three pre-assessment forms were selected by the

counselors for a post-assessment instrument which was again administered by them

at regularly scheduled English classes during the month of May, 1973. e English

classes at the three secondary. siade levels were chosen as an appropiiate time and

X'
Place to administer the for/ills because they are small groups and because all second-

,/

ary students are enrolle .in an English course at Twos High School. A copy of the

post-assessment(instrument, the Career Development Questionnaire, is provided in

the Appendices' of this report. The wording of the three questions selected from

the Career Awareness instrument was not the same wording used on the post-assessment

form. Comparisons of, the language changes are as follows:

Question
Number

PR,Er-ASSESSMENT

1. Whattype of Occupation would you
like to do? 'Why?

/

Question
Number

POST-ASSESSMENT

6. What career or vocation am I
interdsted in?

, 2. Have_124,*xplored the requirements? 7.
-,.

,

,
.

...-1.'
Where,4o I get necessary

8. ;Why are rules and regulations" infollnation?

necessary?

What are the requirements?

5. Is it necessary to have rules
and regulations on fhe job? Why?

Question ?1 on the 'pre-assessment instrument and Question #7 on the post-assessment

instrument seemed_to be the only set in which the wording change made a difference

*
in

,

Student responses. Question #2 elicited general responses of "yes" and "no"

while uestion 1 /7elicited more spe4cific responses, It would have been more informs-

tive to have had lueitiOn 117 on the pre-assessment so that comparisons of the degree

of specificity and the changes in that degree could have been made at this time.

Pre-assessment and post-atsessment instruments werematched for each student

Aile maintaining grade-level designations. A random proportional sample of

students was drawn by grade level,fromthose students Who had completed all three

\\
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pre-assessment instruments and, the post-assessment instrument. The categories of

'responses for each item were developed fro& the actual sample responses. Further,

the common'items used on the pre and post instruments were perused for all students

to determine (after-the-fact) if the categories of respgRises and the distribution

of responses were indeed representative of the ktu'dent upulations. They were

both determined to be representativ.e. Finally, the questions on the assessment

instruments'were designed for guidance' purposes and not for statistical treatments.

Therefore, the results are reported as percentages of students responding in
-

particular way to-a given question. This design is consistent with-the guidance

activities preselitZd in the program proposal and the\ar:er education model.

I
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Question

TABLE D_-- SELFAWARENESS ASSESSMENT

Sophomores Juniors Seniors

Pre Post Pre Post Pre Post

What do I want
out of life?

42.

'(a) education 10% 8% 0% 0% 10% 20%

(b) good job 40 56 67 43 30 50

(c) happindss 10. 24 17 29 10 10

(d) family/friends 30 4 16 28 50 10

(e) not sure 10 -8 dL o 10

Is it important
to get along With
others?

IS

(a) yes '100% 89% 100% 80% 100% ;100%

(b) no 0 0 0 20 0 i 0

(c) don't know 0. 11' 0 0 0 0

N=129 N =93 N 56



TABLE E -- SCHOOL AWARENESS ASSESSMENT

Questions

In what way is-school
not meeting my needs?

Sophomores

Pie' Post

L

Juniors

Pre Post

66

Seniors

Pre Post

(a) Is meeting needs 90%

(b) Is not meeting needs- 10t

(c) don't'know 0

80%
0

20

100%
0

0

100%
'0

0

80%
20
0

60%
40
0

What subjects are $

most helpful. to me?

(a) Hath/Scielice

(b) Social Studies
40%,

11

39%
6 /

14%
0

11%1
22

2i%
0

18%
0

(c) English 28 21 21 22 25 28

(d) SpaniSh 3 0 0 0 13 , 9

(e) Home Ec 3 3' 21 11 0 0

(f) Typing/Office subj. 9 15 7 11 0 36

(g) Other . 6 13 37 12 37 0

(h). don't know 0 3 0 11 0 9

N p129 N,J, 56

*
students generally gave more than one response. Percentages are of total

responses not percentages of students.
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TABLE F CAREER AWARENESS ASSESSMENT

Sophomores Juniors Seniors

Pre : Post Pre Post Pre% Poilt

Is it necessary to have
rules and re'gulations
on the job? Why?

,.-

(a) .operates smoother 17% 25% 75% 75%' 40%
(b) order 66 42 25 13 40
(c) safety 0 8 0 0 20 /

(d) other _17 25 0, 12 0

What career or vocation
am I-interesred in?

(a) Trade/Industry
,

(b) Health -

10%

10
9%

18

20%
20

0%
ti

20%
0

(c) Office
(d) Professional

20

60

28

37

20

40

0

60

0 ,

80

(e) don't know, 0 9 1 0 40 0

*
What are the

requirements?

(a) college 0% 20%

(b) vocational training 42 0

(c) experience
(d) don't know

8

50
, 0

80

20%
601

20 .

0

A

20%
0

20,

60

..p

20%
'20

20
40

* *
(e) yes 50% 20% 80%

no 50 80 20

N = 129 .

N=93.
N.= 56

*
This is the post-assessment question;
explored the requirements':

* * h pre-assessment asked "Have you
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Interviews

Information relating to the high school component (as ,..xpanded) was solicited

through interviews with teachers and administrators. The results of those inter-
,

views'were compiled and are presented below in outline form.

A. High School -- Career Education Teacher

Curriculum Guide is his own adaption from Oregon and Oklahoma materials.

He offers a on 'e- semester (repeating) course. Credit is given toward 20 units

needed for graduation.

Integration into total Social Studies curriculuni\is evident.

Course: 4 Units

(a) Self-Awarenebs

(b) World of Work -= uses 5 or 6 'resource persons; stiesses non-college
careers.

(c) Occupation Information - Bureau of Labor major source.

(d) Career EdUcation Planning - economic; social security, taxes,'
budgeting, letters of application, resumes, etc.

Need: School District-wide Career Education Goals13roken down into school and

(/
class goals and Ojectives.

\

He discusses career education objectives w Nigh school faculty - tubers.

This year's curriculum integration attempts were minimum--need mwre 'work next year.

Next year's thrust. Career Education behavioral objectives for all departments.

"There is ev ence that teachers are usiy community resource persons (writer,

artist, etc.)."

Materials adequate for first year -- need more to expand scope and depth.

Students react to sound films better than to film strips.

B. High School - Librarian

Films -- extensive usejwill provide Career Education Director with log at the end
of the school term.,



Ellin strips -- not as .much use.

Book -- Occupational Literature Annehated

% Bibliography provided by project has been.used. Ordered many free materials

about careers -- teachers are using materials; some students., (Classes include:

CAE., H.Ec., S.S., Eng., and students doing individual reports in other classes)

"Definitely moreinterest in career education this year over last year."

Opinion: teacher exposure to Career Education is the critical variable. Pre-

viously, just home economic classes seemed to have interest in-career areas.

Need: more/mater,ials; different films.

C.° High School- Principal (
(1) "Encourages teachers during faculty meetings to'integrate career infor-

mation 'into their activities." I

(2) About percent of faculty are providing career education activities.

(3) "If director could work with teachers then we would have 100% involved;
but he just doesn't. have the time. Those with whom he has worked have
all'responded positively. We need more of Paul Stlford, he is very
capable."

'\(4) Our right-to-read program is incorporating career education concepts--
this is program primarily for slow learners.

e').He does ask teachers what they are doing to integrate career education.

(6,) Drop-out rate 10 years ago 40%; last year 2.5% primarily due to 4 progrramsr
\ (a) Work study,

(b) NYC,

(c) H. Ec,
(d) Has bus service to El Pciii.T.04Nchool)

(7) CAP/career development program tied to school (originally only juniors
and seniors; now freshmen and sophomores also).

(8) Counselors zre doing more carep advising.

(9) English-Speech 'classes are incorporating career education.

'(10) Conimmer-career education appeals to students.

(11) Over all--ore relevant to. teachers and students.
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School enrollemnt is:

80% Spanish
5% Indian

15% Other

Placement'Cothponent-

-nr

Objective 4 -- to'eszablish a placement service LO insure the placement-
of all existing students in a jot, a past-secondar
occupational program, or a baccalaureate program.

Contracted activities specified in the project proposal

(1) Establish placement services at- the senior. high ashool.

,.,

result -- only evidence \- s the activities-Of-the Work-StudyCoordinitor

althoup the quarterly reports establish one high school coun-
)

selor as part-time .(25 %) in this role. The interview with the Work-
\

#

Study Coordinatj5r is provided below but it seems that the project in-

tents were something other than what they got, or did not get.

Ii was never made quite clear to the Evaluator just what the

situation was, but indeed if dim Work-Study CoordinatOr's

havior is what he said it was then it seems that the intents of

this element were being carried-out. However, the Evaluator has

no evidence except the report of the Work-Study Coordinator, who

was less than candid during the interview.

(2) Placement Officer (Project Director) to work with counselors, cooperative

education coordinators, vocational teachers and the Employment Security Agency.

result -- the statement does not say to what end, but it is astumed from the

context that the purpose is to provide a coordinated effort to

place students into jobs, etc. However, in a letter dated

March 20, 1972, to Superintendent Ortiz, 'the Project Director
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presented a rationale to the effect that his duties woulfr prohibit

his functioning adequately in the role of Placement Of cer. The

Superintendent accepted, the rationale and alternative presented by

the Ptoject Director. The alternatiVe was that the high school'

guidance counselors would split their work load such that one would'
V.

have primary responsibility for baccalaureate program counseling and

the other would have primary responsibility for post-graduate occU-

pational training counseling and maintenance of contacts with the,

business comtininity to assist students getting jobs.

The'Project Director was then to assume the role of coordinator

of the activities specified in the element. There is evidence in

the quarterly reports that he did contact and use-the services of

the Employment Security Commisbion. There is evidence that he

secured the services'of the Work-Study Coordinator to canvas

businesses for employment opportunities for students. There is

evidence that both the Project Director and the Work-Study

Coordinator maintained contact with vocational teachers:

The high school principal provided evidence that the school was

working with drop-outs to keep them in contact with the'school.

Some were being bused to the El Rito Vocational School for voca-

tional training. It can only be assumed here that the counselors

maintained the contact, no evidence was provided by the counselors

during interviews.

(3) Survey local employers (January-June) for employment of part-time, drop-outs

and graduates.

Project Director contacted business community_through meetings at the
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local businessmen's organizatidns. The Work-Study Coordinator was hired

for one month during the summer to make the survey. The results are reported

in the quarterly report for the period.

(4) Maintain a current file of job opportunities.

(5) In June, 1972 efforts will be made to insure placement of graduates in jobs

or further education programs.

(6) Assist students wanting Summer work.
zo:

(7) Refine procedures (based upon experienCe) for the 1972-73 school years.

(8) Based upon experience and follow-through information; recommendations for

revisions and improlements in on-going eduCation.programs will be Made .

s_

0,

tog

It seems that most of the,above was done by the Work-Study Coordinator, or

at least he reported he did. As pointed o?t earlier, the Evaluator felt that he

was less than candid during the interview. The Evaluator's questions were almost

answered in "yes" or "no" responses. The reason for the defensiveness was and

,still is unclear. The following was gained from that interview.

4y
a.

Work -Study Coordinator Interview

'(1) He reported that he maintains files of employment stations, current place-

ments, resuits of his survey ofemployers, part-time positions, full-time

positions, and an opportunities file.

(2) He reported that the work-study progra0 has been discontinuous in its opera-
(

'tion the past three years and that the added funds froni the Career Education

Project has been a significant boost. In his opinion some of the students

in the program would drop-out of contact with the school without work-study.

(3) During 1972-73 a high of 45 students were under the program at one time; 30

were involved during March, 1973. Only 11th and 12th graders were served
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73
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.during 1971-72, now X11 high school grade levels are involved. In his

opinion, 60 students could'be plated in lunds were available.
4

(4) Last July he visited prospective employers (his salary for the month was
-,-7

paidfrom project funds).

_ (5) In a few cases cost - sharing arrangements are made for the student's salary.

, .

(6) Three or four students are hired each year'full-time following their work-

study experience.

(7) Students seek opportunities through the coordinator and employers seek

student help through the .coordinator.

This component of the project seemed to have gotten the least attention. '

The above activities would seem to be reqUired of the work-study program

coordinator irrespective of the Project. Certainly the above activities

pay-off for students but other schools operate similar programs without the

extra compensation given this school. This finding causes the evaluation

team to conclude that the proj t had little or no impact on the work-

study program except through .t's support of student salaries.

---Other ASsessments

There is ample evidence that the Project Director had the orgnization and

administration skills to suCcessfully dir'ect the project. His rapport with the

Superintendent ;as both evident from our observations and from the verbal comments

made by the Superintendent about the project. The high school principal used such

words as "talent" and "ability" when describing the Project Director and commented,

"We need more of Paul Shelford". It might be noted that the retiring principal

was, in the opinion of the Evaluator, theinost knowledgeable about the training needs

of high school students and the adverse employment conditions they face locally.

'A
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He was also knowledgeable about all cooperative thrusts that were currently under-

,

way and these which have and have not succeeded in the past both locally and
.

national y.

The Project. Director is aware of the transportability requirement contained

in the proposal. He displayed his efforts, during an interview, directed toward

-cost accounting for each of the prograr. components.

- The documentation of thp project thretigh the q.arterly reports-is sufficiently
1/4

substantive for their intended purposes. Although several of the reports were

More than 30 days, late, he noted in one such report that-the intensity of-his

activities' prohibited his taking time to write the report.- Given the scope of
.) /

the project, and the fact4hat he alone was carrying a large share of thework

load the situation is understandable. Yet, when the reports were forthcoming

they were revealing.'

1/4

The broadly stated purposes of the project were such that each of the four

components contained several elements. Those elements, extracted from the pro-

posal By the Evaluator, were each assessed, in turn, throughout this report.

The Involvement of the State Department of Education was minimal. The Project

Director reported to the Evaluator that in-kind services were traded-off from

technical a.ssistance (due to lack of time of State personnel) for printing (a

rather substantial need of the project). Given that trade-off it could be con-

eluded that the-parties did meet their contractural obligations.

The impact upon school district personnel was vaiied. Some teachers reported

significant behavior change (also reinforced by some administrators). Other'

teachers were pnly su011icially affected. The project has established a colfepi

however; the concept of a sustaining career education prOgram integrated into all

instructional dimensions of the elementary and secondary public school program.



Summary

The conclusion of the evaluation teamare as follow

(1) Tremendous effort was putt ford to establish the Career Educatidn'cOncepts

.75

7 throughoat the Taos Mu cipal School District. The fact that some teachers

were mo:e reacertivethan others is evident in our findings. It is further

obvious to the evaluation team that not all administrators were entirely

supportive of the efforts.

(2) The materials provided by project funds were more often than not the

light of the project in the opinions .of teachers. Evidence gathered by
4

.

the evaluation team substantiatesthat indeed the materials were used;

although film-strips were the least popular.

(3) It seems to the evaluation team that the Career Awareness Committee may- not

have sustained their planned thrusts on the job. There is evidence that

they indeed did address many of the issues expected during such abroad under=

taking. Howeyer, it seems there would not have been as much confusion in
4

some schools about the project goals and services clad 41,r ,members of the-

committee communicated well at the building level. The expectations fdr

the Project Director in that regard were unreal.

Members of the committee should have been required to keep a "log" of

their "in-house" activities if only to stimulate them to get more involved

-beyond thier attendance at committe? meetings. This is not an indictment

of all members. The evidence indicates howevei, that some did indeed(

professionally-drag.
4

(4) Some counseling progr=s were carried-oUttas intended. Others were not.

'The junior high sch6o1 did not give a post-assessment. There was evidence

e
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that the high. school counselors were indeed utilizing the projectdeveloped

instruments for individual and group counseling sessions.

(5) The results af some creative teachers were evident at all grade levels;

especially noteworthy were the,activities of the,junior high and senior high

teachers who 'ere specifically addressing career'orientation instructional

programs. That is not to exclude same others however, several elementary

.A P
f

' teacherir-and a few junior high teachers were knowledgeable about the pro-
.

jec4,
, .

,,'

intents and were actively pursuing those intents instructionally.

(6) The Caeer Eau cation thrdst at Taos Municipal School District would seem'to

be sustaining ' That*is the way it was planned and it would seem to survive

without continued extenal support. What would suffer from lack of support

would be the materials provided by project funds (several films were leased).

-Y
(7) The impact of the project upon the work - ,study program was Significant to the

extent that more funds were available to pay student salaries. The staff

ui

.activities paid for out of project funds should have been done in a good work-
,

study pro(ram without extra compensation.

(8) It is the Opinion of the evaluation team that, the Project Director has caused

the Cancer Education thrust to grow significantly; not only for Taos where he

met substantial opposition initially, but for the State of New Mexico aad even

nationally, given the number of visitors and Inquiries for information about

the project. His competence should not be lost tokthe Career Education thrust.

Recommendations

(1) The evaluation team recommends that the project not be contAued to be sup-

ported through federal funds. The development, demonstration, and testing

has been sufficient to develop a Career Education Model transportable to
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other school districts. That is the test now needed.

(2) The marginal productivity of continued support would be very small relative

to investment. The project was designed to be sustaining and would'seem to

be so. If any added investment is o be made in Taos at all, the most pro-

ductive would be in materials acquisition.

(3) Leadership for continued career education thrusts in the Taos School District

needs to come from the school principals. And, good program mgnagement prac-

tices 'dictate that that.leadersitip and th9se program thrusts be monitored

both by the District's central staff and the principals.

(4) The Project Director's competence and developed expertise in Career Education

should not be lost to the program thrust. It is the opinion of the evalua1

tion team that he has much to offer other Career Education development,

demonstration, and testing sites.



II. Guidance and Counseling

1. In Augdst you participated in an intensive training career education
/1 program. Of what value was this program to youi

2. you keep a record of the students you place on jobs?
No

Yes if yes, what does the record show?

3. Do you have a job placement program for this summer?

4. Now do you find out about job vacancies?
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5. Are you providing guidance and counseling to your students according
to this model? (show model)

6. How could this model be improved?

7. Are you of the opinion that all students should go to college?

If yes, why?

If no, why not?

- 8. Have you done any work in group guidance and if so, at what,
.grade levels?



.
111. Grades 10 - 12 Program Component

1. In you participated in an in-service program concerning

career education programs. Of what value was this program to yo9.

2. Do you incorporate in your teaching the concept of career education

more so now after participating in the in-service program?

3. What are you doing in the community to secure jobs?



SELF - AWARENESS

1. -What kind of person am-I?

2. What are some things I like about myself?

3. How do others see me?

4. Do they like de?

Name

Date

5. -Do I get along with others?

6. Is it important to ge long with others?. Why?

7. What do I want out of life?

8. What am I good at''



SCHOOL - AWARENESS Name

Date

1. Why am I in school?

2. Am I getting any satisfaction from school?

,

3. What are they?

if

4. In what way is school meeting or not meeting my needs?

5,. How do I relate to my teachers?

6. What do I want from my teachers?

7. Wha,t does school mean to me?

8. What subjects are most helpful to me?



0

CAREER - AWAR NESS' Name

Date

1. What. type of, occupation would you like to do? Why?

2. Have you explored the requirements?

3. What subjects are preparing you for your occupation?

4.' What kinds of jobs are available? How do you findlOut? Where?

5. Do you get to school on time? Do you believe in promptness?

6. List some fair reasons for being absent from ajob.

7. Do you see a need for courtesy?

a. To your boss?

b. To your fellow employees?

8. Why are rules and regulations necessary?

de'

9. How can you prepare to meet the challenge of competition in life?



PROJECTED PROGRAM FOR TAOS JUNIOR HIGH
CAREER EDUCATION

Purpose: To aim for a realistic decision- making- ability, thtought,
self-awareness and career - awareness, by every student in the Taos
Junior High Schools. The ultimate goal to be achieved is 100;
placement of every student leaving the Taos Schools. Placement

T in terms of either continuing formal education or'placement in t
(\ihe labor, market. In order for the student to be able to make, or
acquire the ability to make, realistic decisions two things are.
ecessary: first an honest self-awareness and second an ability to
assess-careers.

X+Y=RDMA Where X = self-awareness

+ = school

Y = career-awareness.

RMDA = realistic decision-making ability.

Through career group guidance we plan to expose all the students
to the world of work. When a student experiences self-awareness
and career-awareness he can realistically project himself into a
specific occupation. In order to guide the student toward a
realistic decision - making ability thefollowing steps will be
followed: \-

1. Stimulate (shock) self-awareness

(provoke .bought process) + capabilities
2. Reinforce self-awaieness - liabilities
3. Occupational awareness

(W 0 W - World of Work)
4. Occupational Resources - TAOSCORE
S. Occupational assessments

A. role projection
B. qualification projection

6. RDMA - realistic decision-making ability
7. Self-confidence in decision
8. Personal commitments and responsibilities

fl

CAREER EDUCATION IN TAOS JUNIOR HIGH
In order to prepare our students for a better future it will

be necessary for all teachers in Junior High to gear their instruction
towards career awareness. The fact that our students are starting,
we might say, at mid stream, not having had the career awareness education
that the present elementary students are now getting, makes it imperative .

that all of us in Junior High go.all out in orienting our students in
career education. Career Education can and must be integrated in every
subject offered in Junior High. Lesson plans can be made so that they



bring the world of world in contact with the student. In reading, for
example, there is a tri.-:::.endous amount of literature in the library
that pertains to the world of work. Math can be taught with the practical
use of it as an objective. In courses where researchl'is done by the

students, why not research in some career? The history of our country,
stat and world has been greatly influenced by the world of work so
why ot reach it with emphasis on the world of woritl' Every-class can

a vehicle in fostering career awareness. The success of the career,
education program will be determined by the willingness of the faculty
to cooperare, believe in and truly involve themsel*s in the program.

RESOURCE MATERIAL

1. Library ( TAOSCORE-Teachers Guide)
2. SRA Career Information Kit (Counselor's Office)
3. Chronicle Career Information Kit (Counselor's Office)
6. Films (Career Ed. Office)
5. Film Strips (T.J.H.A-V and Career Ed./ Office)

6. Speakers (Any person involved inlan occupation)

7. W.O.R.K.'Kit (SRA) (Counselor's Vice)
8. Career Education Office (Ph. No. 8 065)

9. SRA Career Information Kit (Mr. S

10. Mr. Struck (Taos Junior High)
The above list of resource materials is a,partial list of things that

are available. The TAOSCORE Teachers Guide lists the books in the Junior
High library that pertains to.different careers. The listings are sec-
tioned off by career cluster with some of the sub - division in each. Also
in the guide is a list of films and film strips that are available through
the career education office. The film and film strips will have to be
sciLeduled ahead of time so as to assure the availability when,needed.

GROUP GUIDANCE

We are starting a series of group guidance sessions in the Junior
High this year. Every student in the Junior High will participate in
at least four group sessions through out the year. There are approximately
thirty groups or class sessions in each required subject, with the ex-
cePtion reading. The Junior High counselors will work through the
math cla s s. In this manner we will be able to reach all the, students

in school. T main prupose is to expose our students to the idea of
self-awareness and career-awareness. Our goal at the present is to meet
all groups once every grading period, four times throughout the year.

The guidance session will be from 20 minutes to 55 minutes in
length depending on the time needed. Lectures, discussions, film,
questionnaires etc. will,be used in presenting career education-in the
group guidance sessions. Tentatively the following will be the items
of concern in the group guidance sessions:

1. SELF-AWARENESS
2. SCHOdL-AWARENESS
3. CAREER-AWARENESS
4. THOWORLD OF WORK AND OCCUPATIONAL ASSESSMENT



Assessment forms will be provided so that the student can
assess himself in each one of the four phases. Occupation,as-

, sessment worksheets will be provided so that the student can
evaluate not just one career but as many as"be sees'fit to do
so. By evaluating as many careers as possible the student can
get a wider and better insight into the world of work. He will
then be better informed making it possible for to make a better
decision concerning his future career.



SELF-AWARENESS ASSESSMENT FORM

Students Name Grade Age

Teacher Period Date

Before answering the following items, concentrate, think about your
s(.:If'and write exactly how you feel about yourself. This is not a test.
The questions are for the purpose of getting you to become aware of your-

self, to learn who you really are. There are no wrong or right answers,

only you can determine What should be written,

1. What kind of person am I?

A. What are some things I like about myself?

R. What are somethings I dislike about myself?

3. Eow do others see me?

4. How well do I get along with others? Explain

5. Is it important to get along with others? Explain

6. What do I want out of life?

7. What am I good at?

8. What do I enjoy doing?



DRAW A CIRCLE AROUND THE RIGHT ANSWER FOR YOU.

YES - NO 1. Do you feel that your ability may not be adequate

to achieve what you want in life?

YES - NO 2. Do you often "lose your temper"?

YES - NO Do you often do things you liter regret?

YES .-: NO 4. Do you falter or stutter when you talk?

YES - NO 5. Do people annoy you?

YES - NO 6. Doirou feel less smart than most people?

YES - NO 7. Are you as popular as you would like to be?

IYES7 NO 8. Do you. like to "take on?!..relponsibilities?

:YEE - NO 9. Do you usually feel at ease at social affairs?

YES - NO 10. Does your future Took satisfactory to you?

YES - NO 11:- Do people-feel you are too aggressive?

YES - NO 12. Do you feel that you get along well with people

your own age?

YES - NO 13. Do you worry?\,

'YES - NO 14. Does criticism Ostrub you greatly?

YES - NO 15. e you get ,upset easily?

--YES - NO 16. Have you a great need to conquer bashfUlness

YES - NO 17., Do people misunderstand you?

YES - NO 18. Do you find it easy to make friends?

YES - NO 19. Do you feel that you are a nervous person?

YES - NO 20. Do you feel lonesome,and low much of the time?

YES - NO 21. Are you often doubtful about what life is all about?

YES - NO 22. Do You feel that you have the will or drive to succeed?

YES - NO 23. Do you often become confused if you have ,to do things

quickly'?

YES - NO 24. Do you find it easy to start a conversation with

strangers?



StudentS, Name

Teacher

4
Pi

SCHOOL AWARENESS ASSESSMENT FORM

Grade

Period Date

, 0 .

Before answering the following items think about yourself and

your place in school. This is not a test. ThesurPose-for these
questions is to make you aware of school and the re sons for yoUr
being in school. There are'no right or answetp, the answer
.

you give applies only to-you and no

1. Why amI` in school?

wrong
one else.

2. Am I get-Lingany staisfactionsfrom School? What satisfactions? -ok

3. In wh4i way is school meetipg my needs?

4. How do .I relate to my teachers?

5. What do I want frommy teachers?

A. How can my teachers,help me?

6. How''6an I help myself?

7. What does school mean to me?



MINGLE THE RIGHT ANSWER FOk YOU. LEAVE NO QUESTION UNANSWERED.

Are you good at preparing for tests?

Do you,usually understand your assignments?

In general, do you dislike school this year?

Are you always on time for s ool?

Have yo' been "getting by" ttis year by doing less N

than ycur best school work? "'",

Do you know just how well yodTare prOgressing in school

this year? ,

.

Do your parents feel that you study as you should?

Should you avoid certain sf-1--ol subjects because they

are too difficult? If yes which ones?

Has poor health, illneOS or an accident ever interfered

with your school work? '''

Is it easy for you to'speik before a group?

Does your school homework take over 60 minutes per night?

Are you ..qually upset when taking tests?

Do you reel that you,know how to study effectj..vely?

Do you think yo,t..k;Arp,,good at taking notes? /.

Would you lit..-,t-45"0it school now?
, .7e, !,%.- -_

Do you find it-zetasy to keep,your mind on what you are

i YES - NO
crES - NO

YES- NO
T.7,S - NO

'/ES - NO

1.

2.

:.

4.

5.

YES - NO' 6.

YES - NO 7.

YES - NO 8.

YES - NO 9.

YES - N 10.

YES - 11.

YES - 12.

YES - N 13.

YES - R 14.

YES -:\ 15.

YES -
0

16.

YES'.- NO 17.

YES - NO 18.

YES - NO 19.

YES -: NO 20.

YES NO, 21.

YES - NO 22.

YES - NO
YES - NO 23.

YES = NO
, YES -,NO 24.

studying? _:,--6, ,.,.-1--:7----'--; "

Has dislike of-"a.'46b-ject,' or feeling that it is dull
'----;',-s.---.

been the reaso, tigr, doing poor work? If yes what subject?

Do y/u often feel good by your success in school?

Do you often feel depressed by poor work in school?

Do you find it easy_to get acqtiainted with all your

teachers?_ ----

Do you frequently feel tired at the end of the school

day? ..,

Have you been praised for good school work this year?

If so, do you feel'good by your success in school?,_,

Have; you been ,rit4.cized for poor school work this(NNyear?

If So, are' you depressed about it?

Are your plans for the future your own?



CAREER AWARENESS ASSESSMENT FORM

Name Grade Age

Teacher Period Date

The choosing of a life occupation is a very serious undertaking.
Many things have to be considered. In order to make the right choice
you have to consider your abilitie: and yoUr limitations to do the
type of work you would like to take your life occupation. The follow-
ing questions are designed to make you aware of some of the things you
should explore in order to make a realistic decision concerning your
future.

1. What type of life-occupation would you like?

2. Have you explored ,the requirements?

3. How are you preparing yourself for it?

4. What subjects are preparing you for your occupation?

5. What kind of jobs are available?

6. How do you find out where to start?

7. How can you prepare to meet the challknge of competition
in life?



.YES - NO 1.

YES - NO 2.

YES - NO 3.

YES - NO 4.

YES - NO 5.

DRAW A CIRCLE AROUND THE RIGHT ONE FOR YOU

Are your plans for a career undecided or unclear?

Does it annoy you if others watch you work?

Have you had a part-time job this year?

Have you ever had a real paying job?

Do you feel that you know the kind of life work for
which you are best suited?

YES NO 6. Do you, know your vocational aptitudes both your strong
and your weak points?

YES - NO 7. Do you know where to get information about college
entrance requirements?

YES - NO 8. Do you feel that you need to know much more about
various occupations?

YES - NO 9. Do you know what to say and do during an interview
for a job?

YES - NO 10. Do you 'know how to write a good letter of application
for a job? 0

'ES - NO 11. Do you think your health is important in determining
the type ofjcareer you should have?

YES - NO 12. Do you feel you want to follow the same career your
father or mother has?

YES - NO 13. Do you feel you want to continue school after high
school?

YES - NO 14. Do you plan to get a full time job after you finish
school?

YES L NO 15. Do you believe in promptness?

YES - NO
YES - NO
YES - NO

16. Do you see a need for courtesy?
A. To your boss?
B. To your fellow employees?

YES - NO 17. Do you see a need for loyalty?
YES - NO A. To your boss?
YES - NO B. To your fellow employees?

YES - NO 18. Do you see a need for cooperation?
YES - NO A. To your boss?
YES - NO B. To your fellow employees?

YES - NO 19. Are rules & regulations necessary?



OCCMTION ASSESSMENT WORKSHEET

Name G ade

Teacher /Period

/7'

'Age

Date

The purpose of this workshe is so that you can become acquainted

Iwith occupations. It is, very iT ortant to know/all there is about an

occupation before you make a dejcision concerning your future% This

worksheet will help you is determining what/you should know.about a

job. It is also important for you to.look into as many occupations

as possible. This is not a test. Only you will benefit by what you

learn about occupations.

1. Name of Occupation (job).

2. Job description (what do you do at this job).

3. Qualifications
A. Age
B. Specific physical, mental, and personal qualities

needed. If none, indicate.

C. Skills required to perform. work.

4. Preparation for job.

A. General Education.

B. Specific training.

C. Where can you get the training needed?

D. Cost for training.



5& Geographical restrictions.
A. Is the job found only in certain areas? Where?

B. Would this job require you to.move from this community?

C. Would you be worldng in an urban or rural community?

6. Salary and Benefits.
A. Beginning salary

B. Average salary-._

C. Maximum salary

D. Other benefits, suchd'as retirement, unemployment, insurance, etc. -

7. Demand for job.

A. Now
B.' 5 years from now
C. 10 years from now
D. Seasonal or yearround

8. Advancement
A. Promotion in salary
B. Jobs to which you may be promoted

C. What determines promotion.

9. Working environment
A. Hours
B. Regularity or employment

C. Pleasant and unpleasant things about the job.

D. Health and accident hazards

10. Projection-Would I like this job? Why or why not?

In order to make.a job assessment you will have to use the
library, career information kits, interview people working at jobs

being explored etc.



I. Elementary Component

I. What revisions in the curriculum were made to incorporate career
awareness in your classes?

2. Did you emphasize awareness of any particular careers?
No .

Yes Which:....__

3. What was the nature of the experiments you made to incorporate
career awareness in your classes?

)

4. What technique were employed in the experime-nt?

9



2

5. What types of materials were utilized in the experiment?

6. In July you participated in a workshop to structure complete
career education programs. Of what value 'was this workshop to you?

7. In August you participated in an in-service works-op devoted to
career education. Of what value was this workshop to you?

8. Describe the nature of the career education program as you see
it'in your school.



4Teacher's Form

/ To be suLmitted /

/ Sept. 10:1972

TEACHER'S-TABULATION FORM

How many students completed the questionnaire?

FIRST AND SECOND GRAD?

I. Enter the number of students who marked face #1

#2

#3

II. Enter the number of students who marked face la

O

1/2

#3 /

III. Enter the number of students who marked face #1

#2

#3

IV.
A. Ask: How many of you know what kind of work your father does?

(Count raised hands and record here

(Have students tell what their father does)

B. Ask: How many of you know what kind- of-yollk your mother does?

(Count raised hands and record here _ )

A. Ask: How many of you have a job you do at dome to help?

(Count raises; hands and record here
,

B. Ank: What job or Jobs do yoy do at home?
.(List different kinds mentioned by students)



Teacher's Tabulation Form.

First & Second Grade
Page 2

VI. Ask each child to turn his test paper over and draw a picture with
_ .c.

crayons showing some kind of work he might like to do when he
,

groWs up.

(As students are drawing, observe and record the following:)

A. How many seem to be copying neighbors ideas?

B. How many seem to have original careers in mind (something

besides being a nurse or fireman)?
t

C. How many students can interpret their ideas about their
career verbally to you or the class?



,Student Form

no be administered twice: /
/ Before Sept. 10, ]972 /

/ Before Apr. 10, 1973 /

PRE-POST . QUESTIONNAIRE

FIRST AND SECOND GRADE

I, (Teacher says, "Look at the first row of faces on your paper.
Which face shows how you feel about yourself?
Make a big X mark (demonstrate on hoard) on the
face that shows how you feel about yourself.")

II. (Teacher says, "Look at the next row of faces. Which face
shows how you feel about other people? Make
a big X mark on that face.")

2



FIRST & SECOND GhADE QUESTIONNAIhr

Page 2

(Teacher says, "Now look at this last row of faces. Which

face shows best how you feel about being at

school. Make a big X mark on that face.)

.



Student Form THIRD AND FOURTH GRADE

/To be administered twice: /

/ Before Sept. 10, 1972 /

/ Before Anril 10 1973 /

I.

PRE-POST QUESTIONNAIRE

How much do you like yourself?-
(Check /the answer that is true for you)

1. I can't read this.

2. Many

3. Some

4. None

B. How many things can you do well?

1. I can't read this.

2. Many

3. Some

4. None

C. How many friends do you have?

1. I can't read this.

2. Many

3. Some

4. None

4

II. Do you 3ike school?

1. Yes

2. SomeLimcs

3. No



1

4..

THIRD & FOURTH GRADE QUESTIONNAIRE
Page 2

1

A. Does your father work?

1. Yes

2. No ...

3. I don't know.

B. Does your mother work?

1. Yes

2. No

\

(;$

3. I don't know
,

1,

C. Write what kind of work your mother or father does.
,

,

I can't write it.
t

I can't read this.

'D. Do you want to work when you grow up?

1. I can't read this...............00.
+4

2.. Yes

3.. No

4. I don't know.

A. Do you do work at home every day?

1. I can't read this.

2. Yes

3. No

-2,



V.

THIRD & FOURTH GRADE QUESTIONNAIRE
Page 3

B. Do you make your bed?

1. I can't read this

2. Yes

3. No

4. Sometimes

'C. Do you hang up your clothes?

1. I can't read this
3

2. Yes

3. No

4. Sometimes

A. What kind of work do you want to do when you grow up?

cl can't read this

I don't know.

B. How much school will you need for your job?

1. I can't read this

2. High school

3. more than high school
r

4. less than high school



THIRD & FOURTH GRADZ'QUESTIONNAIRE
Pago 4

C. How much money will your job make..the first year?

1. I can't read this

2. less than $5,000

3. about $5,000

4. about $10,000

5. about $15,000

6. about $20,000

7. I don't know ,

D. Write the ,names of two kinds of office jobs.

E. Write the names of two kinds of forestry bs.

F. Write the names of two kinds of t :risen jobs.



Teacher's Form

/To be submitted twice:/
Sept. 10, 19/2 /

April 10_1..1973 /

THIRD AND FOURTII GRADE

TEACHER'S TABULATION FORM

How many students completed the questionnaire?

I. Questions Pertaining to Self-Awareness

(List the total number of students who responded to each numbered statement)

A. 1

2

3

4 /
B. 1

2

3

4

C.

2

3

4

II. Question Pertaining to Attitude About School

1

2



Teacher's Tabulation Form
Third and Fourth Grade
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III.

-,/

Questions Pertaining to Attitude About Work

A. 1

2

3

B. 1

2

3

G. can't read this

can't write the answer

D. 1

.-2

3

4.

IV. Questions.Pertaining to The Student's Independence and Home
Responsibilities

A.
_ -

1

2

3

4

..

B. 1

2

3

.4



Teacher's Tabulation 'Form

C. 1

2

3 ,,-

4r2777

w
V. Questions Pertaining to Career Information

A. Enter number of students who left question blaniZ

B.

Enter number who checked "I don't know"

Enter number who checked "I can't read this"

Enter number who listed more than one kind of work

How many of these answers appeared
2 to be realistic?

3 most of them

4 a few only

C. 1 How many of these answers appeared'
to be Nalistic?

most of them .

2

3

4

5

6

7

a few only
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D. Occupations of Office workers might include the following:
typist, secretary, filing clerk, receptionist, business
manager, stenographer, computer operator, computer pro
grammer.

List the number of correct responses

.0 correct responses

1 correct *esponse

2 correct responses

L

E. Occupations in forestry might include: lookout, fire
fighter, ranger, logger, lumberjack, sawmill worker etc.

0 correct responses

1 correct response

2 correct responses

F. Occupations in tourism might include: hotel, motel employees,
resort. employees, camp employees, travel agent, travel
trailer-sales and rental, restaurant employees.

List the number of correct responses

0 correct responses--
1 correct response

2 correct responses

k



Student Form FIFTH AND SIXTH

/To be administered twice/
/Before Sept. 10, 1972 /

/Before April 10, 1973 /

I.

PRE-POST QUESTIONNAIRE

A. How do you feel about yourself? (Check %/one below)

1 I like myself most of the time.

2' I like myself sometimes, but wish I were

more like other kids.

3 I don't like myself very much.

B. List all the things you.think you do ulell.

C. How do you feel about other people? (Check one)

.

1. I think most people like me most of the time,
and I likd them.

2. I wish more people liked me, because I like them.

. 3. I don't. care if other people don't like me;
I don't like them either.

II.

A. (Answer this question only in September)
How do you feel about school?

1. It really turns me on.

2. It's okay.

3. it's a drag:



FIFTH & 'SIXTH GRADE. QUESTIONNAIRE
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B. (Answer this question only in April)
How did you feel about school this year?

1. It was the greatest!

2. It was quite a bit better than other years.

3. It was a little bit better than other years.

4. It's still a drag:

A. What kind of work does your father do?

B. What kind of work does your mother do?

C. Do you wish your father or mother did some other kind of
work?

1. I don't care

2. No

3. Yes (If you checked this, tell why? )

011

D. Do you think some kinds of jobs are better than others?

1. No

2. Yes (If you checked this, tell why below)

Some jobs are better because: (check all that
you think are important),

a. they make more money

b. they need less schooling

c. they are more respected

d. they are cleaner

e. they are less dangerous

O
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E. Have you ever thought whether you would prefer to do work
with things, people, or ideas? '

1. Yes, I have.

2. No, I have not.

A. Do you have any daily assigned tasks at home?

1. Yes

2. No

B. Do you do these jobs without being reminded?

1: Always

2. Sometimes

3. Never

C. Check the kinds of things you do at
(No cheating!)

1. Hang up your clothes

2. Make your bled,

3. Help with dishes

4. Help with ironing

5. Help with cooking

6. Babysit

. Take out trash

8. Work in the yard

9. Help with cleaning

10. Something else

home regularly.
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V.

D. Do you know any way you can earn money ourside of your
home right now?

I. Yes

2. No

E. Do you do any work outside of your home for pay?

1. Regularly (what kind of work?, )

2. Sometimes

3. Never
I

A. List all the ways you can think of to find a job?

1.

2.

3.

4.

5.

B. What kind of work do you want to do when you are an
adult? (If you don't know, leave blank.)

ti

C. How'much schooling do you think you will need for the kind
of work.you want to do?

1. high school orless

2. technical or vocational school after high
school

3. college
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D. H4 much money do you think you will earn the first year?

1. Under $5,000

2. $5,000 - $10,000

$10,000 - $15,000

4. $15,000 - $20,000

5. Over $20,000

E. List the four most ltportant things peop4 have to buy with
their money.

1.

2.

3

4.

F. Name 4 occupations in the Business and Office Clusters
(Note: A cluster is a family of jobs)

G. Name 4 occupations in the Forestry Cluster.

H. Name 4 occupations in the Tourism Cluster.



(1 Teacher's Form

/ To be submitted twice:/
Sept. 10, 1972 /

April 10, 1973 ./

.TEACHER'S TABULATION FORM

How many students complhed this questionnaire?

I. Questions Pertaining to Self-Concept

FIFTH AND SIXTH GRADE

A. List the number of students who responde
statement.

1.

2.

3.

o each numbered

B. Tabulate the number of students who made one response,
two responses, three responses, etc, and enter totals.

0 responses

1 response

2 responses

3 responses

4 responses

or more responses

C. 1

2

3

II. Questions Pertaining to Attitude About School

Note: Question "A" is to be completed only at the beginning of the
year, while Question "B" is to be completed only at the end
of,the year. However, do not call the students attention
to this, RATHER, INSTRUCT THEM ONLY TO FOLLOW WRITTEN DIRECTIONS.
This question will test how well students follow directions.



Teacher's Tabulation Form
FIFTH AND SIXTH GRADE
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A.

B.

.1

2

3

2

4

III. Questions Pertaining to Attitudes About Work

A. Enter only the number of students who did not know the
answer to this question.

B. Enter the number of students who did not know 'the answer.

C. 1

2

D. 1

E.

2

(List kinds of reasons given)

b

c

d

e
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IV. Questions Pertaining to Student's Independence and Home Responsibilities
A. 1

B.

2

2

3

C. 1 6

2 7

3 8

4 9

5 10

D. 1

2

E.

2 List kinds

3

I>

V. Questions Pertaining to Career Information

A. Tabulate the slumber of students who made one response, two
responses,' three responses etc. and record.

0 responses, 3 responses

1 response 4 responses

2 responses 5 or more responses



Teacher's
FIFTH AN!)

Page 4

B.

G.

Tabulation
SIXTH GRADE

Record the

'
1

Form

number of students who did not answer.

.

.4 2 How many of ,these appear to be realistic? '

3
..

D. 1
b 'F

2 <

3 How'many of these appear to be realistic?

4

5

E. Expected answers are: food, sheltet, clofhing & transportation
(List the number of correct S'tudent.responses) . , .

J ..
0 correct

I correct

2 correct

3 correct

4'correct

F. Occupations pertaining to Business might include: typist
secretary, filing clerk, stenographer; bookkeeping, ac'Countant,
computer programer, receptionist, business'Ilianager etc.

List the number of correct responses.

0 correct 3'correCt

I correct

2 correct

0

4 correct

?,/
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,/

.,-

1

G. Occupations in tie Forestry Cluster might include: lookout
firefigre, ranvt-r, logger, "umber jack, sa« i11 ,empJ ees

etc.

,

List the number c,f correct studeht responses
0

0 correct

1 correct

2 correct

3 correct

4 correct

H. Occupations in the Tourism Cluster, might include: motel and
hotel employees, tour guides, travel agents, restaurant
employees, resort and camp employc.es, travel trailer sales
and rent.al, etc.

List the number of correct student responses

0 correct

1 correct

2 correct

3 correct

4 correct

e
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Te:Icher's Form ALL GRADE LEn1.2

/Po be submittd one time: /
/ with Tahu]ation Form, /

,/ April 14':, 1973

TEACHER'S FINAL EVALUATION

.1. Compared to other years, student absences this year haye been

(- ,

a. slightly higher---
/

/
b. considerably higher

c. about the same

d. slightly less

e. considerably less

2. In general, students' reading skills this year have

a. increased considerably more than expected

b. increased a bit more than expected

c. progressed at the expeCted rate

d. decreased slightly more than expected

e: decreased alarmingly

3. In other curriculum areas, (Math, science, social studies) students
have accomplished

a. considerably more than expected

b. a little more than expected

c. the required amount as expected

d. a little less ,tan require(

e. conniderably loss than re uirep
--7



Teacher's Final Evaluation
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h. Student grade averages this year have

a. increased over previous years

b. remained about as expected

c. decreased compared to previous years

5, Discipline problems this year have

a. increased

b. remained about the same as other years

c. decreased

?

6. Do you feel that most of your students have developed greater

confidence in their own abilities this year? (More than usual)

a. Yes

b. No

c. Don't know

7. Do you feel that your students have exhibited more independence
and initiative in the class.room this year than in previous years?

a. Yes

b. No

4 c. Don't know

Do you feel that your students have developed new career interests
this year?

a, Yes

b. No

c. Don't know



Toacner's Final Evaluation
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.9. Which teaching method option did you use most?

a. Guided-Freedom

b. Teacher-Centered

C. Combination

10. What percent of the suggested career education activities outlined
in 'the TAOSCORE Teacher's Guide do you think you used?

a. about 100%

b. about 75%

c. about 50%

d. about 25%

e. less than 25%

11. In your class, what have been the highlights of this yoar's
TAOSCORE career education program?

12. In your opinion, what have been the biggest problems?
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